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Introduction

1 The objective of the EUROSTUDENT Research, the formation of the research process and the trends in the composition of participants in the 
consecutive waves of data recording were briefly described in the study volume of the preceding wave (VI): Ádám Hámori (ed.): Erőforrások, 
eredmények és élmények a felsőoktatásban: Az EUROSTUDENT VI nemzetközi hallgatói kutatás magyarországi eredményei. Budapest: Oktatási 
Hivatal, 2018.
2 Ádám Hámori: Characteristics of Higher Education Students in Hungary: EUROSTUDENT VII flash report. Budapest: Oktatási Hivatal, 2021.

The EUROSTUDENT International Higher Education Research 
conducted using student questionnaires is one of the most 
important large sample studies in the European Higher Edu-
cation Area. The study has been providing data for over two 
decades on students’ living conditions and study features in 
higher education and on the operation of higher education 
institutions in the participating countries. The importance of 
the research is shown that in past years, it has become a pri-
mary tool for monitoring the Bologna Process, which defines 
the social dimension of higher education as a priority field.  
The data recording, repeated every three years with a varying 
and ever increasing number of participating countries, gener-
ates an exceptionally rich information base that clearly outlines 
the similar and different features of each country’s higher edu-
cation, thus facilitating development, learning from one another, 
internationalisation and the mobility in education systems.1 

In addition to international comparison, the research is  
a unique data source for the national higher education sector 
and political decision-making. Based on a high number of stu-
dents’ opinions, it allows studying the operation of institutions, 
the trends in the quality of training and several features of the 
students’ community from their living conditions, through  their   
incomes and expenditures, to their future expectations and 
plans for further studies. Thus, it may be considered an almost 
irreplaceable tool for supporting the preparation of institution 
development plans, the development of student services, the 
operation of institutional quality assurance systems, or at a 
 higher level, the establishment of financing and student support 
systems and the development of training.

It was the seventh time the research had been conducted 
in the European Higher Education Area and the third time in 
Hungary. In this wave, there were 25 participating countries 
– Albania, Austria, Croatia, The Czech Republic, Denmark, Es-
tonia, Finland, France, Georgia, Germany, Hungary, Iceland, 
Ireland, Italy, Lithuania, Luxembourg, Malta, Norway, Poland, 
Portugal, Romania, Slovenia, Sweden, Switzerland and Turkey.

Wave VII of the EUROSTUDENT is unique because, in most 
countries, it was conducted in the academic year preceding the 
COVID global pandemic and the restrictions imposed due to it. 
The above restrictions directly affected the higher education 
sector and thus the EUROSTUDENT Research as well. In sever-
al participating countries, data collection happened only later, 
already in the pandemic period: interviews took place among 
the higher education students of France, Italy, Switzerland and 
Turkey in the first half of 2020, whereas in Portugal and Romania 
in the second half of 2020. Data recording happened the latest 
in Albania and Germany, i.e., in spring 2021.

Among the participating countries, in addition to Aus-
tria, Croatia, the Czech Republic, Denmark, Estonia, Finland, 
Georgia, Iceland, Ireland, Lithuania, Luxembourg, Malta, Nor-
way, Poland, Slovenia and Sweden, data recording had also 
occurred in Hungary in spring 2019. Although the data col-
lection in the second (spring) semester of the academic year 
2018/19 was thus not influenced by the pandemic emergen-
cy in Hungary, data processing and the publication of results 
were delayed to some extent by the difficulties emerging in 
organisation. The published results can be considered a kind 
of snapshot of the last academic year under normal condi-
tions before the global pandemic and students’ experience 
at that time. It is an exciting question that under what con-
ditions the EUROSTUDENT 8 Research due in 2022 will take 
place. Similarly, what changes will have been caused by the 
pandemic situation by that time in the operation of the sec-
tor, in the composition, conditions and experience of the stu-
dent population (for example, by the closed-system electron-
ic distance learning training, being equivalent to classroom 
education, and expectedly remaining an alternative after the 
pandemic situation as well). It should also be noted that the 
effects of the changes implemented within the higher educa-
tion sector in Hungary (including among others, the chang-
ing management model in higher education, the reforms of 
institutional structures, the establishment of new Hungarian 
institutions, the possible establishment of new international 
institutions, economic, demographic and possible technolog-
ical changes) can also be expected to be studied to some ex-
tent in the next three years.

The first quick processing of the 2019 data has been recent-
ly published in the EUROSTUDENT VII flash report.2 The quick 
report focussed on examining the most important indicators by 
the main features of the study programmes (qualification stud-
ied for, formal status, study field). This volume presents the 
research results primarily to political decision-makers, leaders 
and staff members of higher education institutions, and nat-
urally, the wider professional public interested in the current 
issues of higher education based on additional, more detailed 
data. In order to take the institutional variety of Hungarian 
 higher  education into account and present its correlations to 
student features, the indicators best showing the social and 
study features of students are presented by comparing the dif-
ferent institution groups. The aspects and method of forming 
the institutional groups are described in the highlighted section 
of Chapter 1, i.e. in the methodological chapter of our volume; 
information on sampling, data collection, data cleaning and data 
weighting is provided in the main text of the chapter.
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Introduction

Chapter 2 of our volume presents the research sample 
with the help of the main demographic and study features 
(sex, age, nationality, parental status, qualification studied for, 
study field, formal status and form of financing). This chapter 
aims to provide a comprehensive picture of the composition 
of the analysed institution groups. Due to the characteristics 
of research implemented using questionnaires, the values of 
some indicators may only be approximate, although due to 
the available population data, some basic features were also 
among the variables used for weighting. Similarly, the con-
cerned indicators may give more precise values from other 
data sources (such as the Higher Education Information Sys-
tem); however, we still consider their publication necessary. 
The reason for this is that, on the one hand, data on the num-
ber of students in an appropriate breakdown are not available 
to all readers; on the other hand, the published analyses may 
help with interpreting the results of subsequent chapters. The 
above chapter also includes a brief highlighted analysis of the 
features of students with impairments.

Students’ family and financial backgrounds are the two 
most important indicators of social situation in the EURO-
STUDENT Research and, based on the conclusions of earlier 
research, correlate to students’ chances of getting into and 
staying in higher education in all countries – it is not by  chance 
that both the Bologna Process and the strategic planning of 
Hungarian higher education also emphasise the above issue. 
Consequently, Chapter 3 focuses on the students’ subjective 
evaluation of their own and their families’ financial situations, 
and the parents’ school attainment levels. For further analy-
sis, responders were grouped using statistical tools based on 
their financial evaluations, whereas the above grouping was 
also used in the subsequent chapters for studying student 
features considering studies, living conditions, employment, 
financial situation, mobility and further studies. The method 
of the above grouping is presented by the brief highlighted 
part of the chapter.

In the studied countries, as well as in Hungary, most stu-
dents have a training path that can be considered typical: 
they graduate from secondary education as teenagers, and 
directly or shortly after taking their maturity exam, they start 
their higher education studies. Nevertheless, others enter or 
return to higher education later, at an older age, after a longer 
or shorter participation in the labour market or as a part of 

it. Chapter 4 intends to show the above different entry paths 
by studying whether certain training or institution features 
correlate to atypical entry paths and pointing out the related 
social determination that can be concluded from the data.

Chapter 5 focuses on students’ study experience, whereas 
a highlighted section describes the opinions of those partici-
pating in master programmes. In addition to their satisfaction 
with the institution, teachers, and the training itself, respond-
ers also evaluated student services, which can identify the 
most effective fields and those requiring the most develop-
ment for the higher education institutions and other stake-
holders in the sector.

Chapter 6 describes students’ living conditions, whereas 
Chapter 7 presents students’ employment features and  their 
use of time. Chapter 8 focuses on students’ financial situa-
tions, incomes and expenditures. The above chapters also 
summarise in highlighted sections the issue of students whose 
financial situation can be considered disadvantageous.

Chapter 9 focuses on another priority field of the Bolo-
gna Process and the development strategy of the Hungarian 
 higher education, i.e. internationalisation and, within this, 
participation in international study mobility programmes. 
This part gives an overview of students’ former experience of 
study periods abroad and their future plans in this field. Also, 
a highlighted section of Chapter 9 examines whether students 
coping with financial difficulties differ from others in the a -
bove aspect. Chapter 10 is the last chapter of the volume and 
presents the expectations on completing training, including 
the opinions on future employment opportunities and plans 
for further studies. 

Although we have made all efforts to provide more in-
formative analyses, being useful for an increasing number 
of colleagues working in the different fields of the higher 
education sector, this publication, being more comprehen-
sive than the previous flash report, cannot cover all issues 
deserving analysis either. Therefore, we would like to call 
our readers’ attention to our further planned thematic 
publications, also the journal titled Felsőoktatási Elemzési 
Jelentések [Reports on Higher Education Analysis], which 
regularly publishes analyses based on EUROSTUDENT data, 
and encourage those interested in contacting the staff 
members of the Department of Higher Education Analysis 
regarding their requests and questions.
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1. Methodology of the EUROSTUDENT VII survey 
in Hungary

1 The research procedure was managed by Edit Goldfárthné Veres, Head of the Department of Higher Education Analysis as a professional 
leader and Ádám Hámori as a Senior Researcher. Ádám Máté Harkányi, Tamás Iharosi, Fruzsina Keresztszeghy, Matild Sági, Júlia Seli, Marianna 
Szemerszki and Ildikó Székács-Román, staff members of the Department of Higher Education Analysis, András Hosznyák, IT Business Analyst, 
and the staff members of the Department of Higher Education Information System participated in professional implementation. Successful 
performance of the organisation tasks was supported by several staff members of the Department of Project Management and Department of 
Purchasing and Law, as well as by Ágnes Previákné Mázsári, Data Protection Officer.

In the research practice of EUROSTUDENT, national data col-
lection is organised by the government body responsible for 
higher education of the concerned country. (If the organisa-
tional background and expert sources required are not avail-
able, external partners being able to conduct surveys are 
involved). The methodological and quality assurance back-
ground for this is provided by the international research con-
sortium, which elaborates – also involving the research groups 
of the partner countries – in advance the common, standard 
questionnaire, and continuously monitors its translation, ad-
aptation to the national characteristics, uploading to an on-
line questionnaire system, as well as monitoring sampling and 
cleaning of the incoming data, and the establishment of the 
standard research database. The EUROSTUDENT VII data re-
cording in Hungary – similarly to the previous wave VI – was 
conducted by the Department of Higher Education Analysis of 
the Educational Authority.1

Respondents were interviewed by self-administered online 
questionnaire method, with the use of the EvaSys® question-
naire program. Based on the order of the minister respon-
sible for education, students to be involved in the sample 
were selected and invited to the research via email by the 
Educational Authority.

The population of the survey consisted of students partic-
ipating in at least one ongoing bachelor, master, long national 
or short-cycle degree programme in the spring semester of the 
academic year 2018/19. They also needed an active student sta-
tus at the beginning of May 2019 based on the Higher Education 
Information System (HEIS) data, a total of 245,532 persons. Of 
the above group, those having a valid email address registered 
in the HEIS, i.e. 219,151 persons could be included in the sam-
pling. (Typically, contact data were incomplete in cases where 
the students started their studies several years before.) A ran-
dom sample and a random spare sample were collected, each 
consisting of 20% of the students with an active student status 
in the concerned faculty or institution without faculties. In the 
institutions where the number of students with available con-
tact data made it necessary (as the proportion of the completed 
email address data was below 40%), all students having email 
addresses stored in the HEIS were invited to respond. All the stu-
dents were invited as well in the institutions with a relatively low 
number of students where the number of active students having 
an email address registered in the HEIS was below 250 persons 
(independent of the level of data field completion).

In the case of active status students who participated in 
several ongoing programmes concurrently at the time of 
sampling (even in different institutions), the programme in 
which they acquired a higher number of study credits in the 
semester preceding the data collection was considered their 
primary study programme. Within the basic population, 1,183 
students were in active status in two study programmes, 8 stu-
dents in three, whereas 2 students participated in four study 
programmes simultaneously. It was also possible that students 
considered other programmes more important when giving 
their responses and completed the questionnaire accordingly; 
however, this could not be controlled due to the anonymity 
of the responders. Thus, the sample included responders also 
participating in doctoral programmes based on their respons-
es and were therefore excluded from the responder group, 
even though they were included in the sample due to their 
ongoing, lower-level study programme.

The students who were not Hungarian citizens based on 
their HEIS data and did not take any study programme in Hun-
garian were invited to complete a questionnaire in English, 
adapted to the features of international students.

During the temporal trend monitoring of responder pro-
portions, a decision to include a spare sample was made. Lat-
er, as approximately 1-2% of the returned email addresses 
proved to be faulty (for example, due to removed mailboxes 
or typing errors that could not be corrected), another deci-
sion was made on the generation and inclusion of an addi-
tional spare sample of approximately 5,000 persons. Based 
on the above, during the data collection period, between 11 
June and 7 July 2019, a total of 105,772 invitations were sent. 
Responding was promoted through a prize competition by 
the National Conference of Student Unions and the Hungari-
an University Sports Federation.

More than 7% of the invited students, 7,822 persons, com-
pleted the questionnaire. The students not belonging to the 
EUROSTUDENT target group for example, because they also 
participated in doctoral programmes in the semester of data 
collection and considered that one as their primary study 
programme, or because they spent temporary study periods 
abroad (and as HEIS did not include data thereon they could 
be included in the sample) were excluded from the sample 
(and typically from data collection already at the time of com-
pleting the questionnaire). Those relatively low number cases 
where the database did not include any data due to some 
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data recording or data processing error were also excluded 
from the sample. For the adjustment of distortion due to 
sampling and non-responders, rake weighting was performed 
with the proportions by age (five age groups), sex (two cate-
gories), higher education institutions offering the study pro-
grammes (64 institutions), qualifications studied for (four lev-
els)2, study fields (15 + unknown), formal status (four types)3 
and the settlement of the study programme (capital or in the 
country) were taken into consideration. 

2 The term ”qualification studied for” is used according to the ISCED/EQF/HQF and it does not mean a higher education attainment level. Ther-
efore, although advanced vocational training programmes (short-cycle degrees at ISCED level 5) do not mean an individual qualification, they 
are considered an individual study level in analyses.
3 For the sake of simplicity, students participating in distance learning training are examined together with those studying in correspondence 
and evening training, and the three above groups are referred to in the text consistently as part-time training.

After data cleaning and weighting, the size of the research 
database was 7,547 persons, representing the students of all 
Hungarian higher education institutions except for two in-
stitutions (with a low number of students offering Religious 
Science and Arts study programmes). Table 1.1 gives an over-
view of the rounded institutional case numbers in the  sample, 
weighted according to the institutional proportions in the 
HEIS data. (Due to the weighting method, the real responder 
case numbers are somewhat lower or higher than that.)

Table 1.1: Rounded number of responders by institutions in the cleaned and weighted sample of EUROSTUDENT VII in Hungary

Abbreviated  
name of institution

Weighted case 
number

Abbreviated  
name of institution

Weighted case 
number

Abbreviated  
name of institution

Weighted case 
number

ELTE 793 TE 62 TKBF Below 10 persons 
in the weighted 
sample, a total of 
84 persons

DE 764 ATE 52 SZAGKHF

SZTE 576 GFF 39 BHF

PTE 553 DUE 39 SRTA

BME 549 KJE 39 SSZHF

BGE 439 GDF 31 ANNYE

SZE 339 MILTON 30 SSTF

SE 323 LFZE 24 PHF

BCE 312 MOME 24 WJLF

OE 297 EDUTUS 23 OR-ZSE

SZIE 275 MKE 22 BJHF

ME 251 WSUF 20 PTF

PPKE 211 AVKF 19 EHE

KRE 211 SZPA 18 IBS

EKE 206 BTA 17 GTF

METU 177 MTE 15 VHF

PE 159 DRHE 15 ESZHF

NKE 148 SZFE 13 ATF

NYE 101 KEE 13 PRTA

NJE 99 TPF 12

KE 74 EJF 10 BKTF No responders

SOE 71 EGHF

Source: EUROSTUDENT VII Hungary, 2019

In order to ensure that data and calculations for the online 
statistical analytical interface, the closing volume of indicators, 
the thematic analyses and the international micro-data is pre-
pared according to the same standards in each participating 
country, the international consortium has published a detailed 
guide for coding and cleaning raw research data and provided 
proper data quality monitoring utilising several controls. The 
cleaning and weighting methodology for the research data-
base prepared for Hungarian analytical purposes is also based 

on these standards; however, at some points, it differs from 
the cleaning recommendations of the international consor-
tium. Therefore, the results may show a minimum deviation 
for certain variables compared to the international data pub-
lished by the consortium.

Due to weighting and the necessary rounding, the per-
centage values in the tables do not always give precisely 
100%, and quantitative values of calculations may give min-
imum deviations, depending on the combination of varia-
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bles used for the calculations of cross-tables. If not other-
wise indicated, in the testing of statistical significances (for 

variance analysis and chi-squared test), a conventional 5% 
threshold value was used.

Grouping of higher education institutions

4 Ildikó Hrubos (2011): Intézményi sokféleség a felsőoktatásban. In: Hrubos Ildikó (szerk.): Műhelytanulmányok. A felsőoktatási intéz-
mények főbb típusai tevékenységük és vállalt missziójuk szerint. Nemzetközi piacorientáció, korszerű intézményi menedzsment. Budapest: 
Budapesti Corvinus Egyetem, 9–30. (NFKK Füzetek, 8.) See also: Hrubos, I. (2014): Horizontal Diversity of Higher Education Institutions. 
The Case of Hungary – in European Context. Journal of the European Higher Education Area, 4(2), 75-94.
5 Ildikó Hrubos (2009): A sokféleség értelmezése és mérése. Educatio, 18. évf., 1. sz., 18–31.

Hungarian higher education institutions can be grouped 
according to several aspects based on their similarities 
and differences, and naturally, due to the characteristics of 
the institutions, there are many pros and contras for each 
categorisation. Nevertheless, efforts should be made to 
compare the students of the different institutions by some 
institutional profile, which provides a picture of the social 
composition and study experience of those studying there, 
being typical of the concerned institutional profile. It should 
be especially so as the EUROSTUDENT VII sample allows the 
preparation of institutional level analyses only in a part of 
the institutions, and even here only to a limited extent, due 
to the number of responders.

For the grouping of institutions used in this study, the 
Hungarian higher education institution typology,  elaborated 
by Ildikó Hrubos and based on the international „U-Map” 
methodology, was used.4 The international project gener-
ating the U-Map classification was started in 2004. Its ex-
pressed aim was to establish an empirical classification sys-
tem, titled „The Classification of European Higher Education 
Institutions”, based on which the groups of institutions can 
be identified according to their tasks. The above approach 
differs from the preparation of theoretical typologies and 
hierarchical assessments typical in ranking the higher ed-
ucation institutions. By identifying the similarities and dif-
ferences among the higher education institutions based on 
their actual activities, the classification helps users, on the 
broadest possible scale, understand the phenomenon of in-
stitutional variety.5 The typology adapted for higher educa-
tion institutions operating in Hungary classifies Hungarian 
higher education institutions, using a clustering method, 
into the following eight groups:

1. church colleges providing theological education with 
low student populations;

2. private colleges with relatively lower student popula-
tions, which provide dominantly business administration, 
economics and social-sciences training;

3. colleges with higher student populations providing a 
broader range educational profile;

4. specialized colleges with narrower educational profiles;
5. universities with broad profiles, but filed compositions 

differing from the classic;

6. relatively small universities with special profiles;
7. classic universities;
8. international universities.

The above grouping was already out-of-date by the time 
the EUROSTUDENT VII research was conducted due to the 
structural and legal changes implemented in the meantime 
(a considerable number of colleges were converted into 
universities of applied sciences, faculties and institutions 
were reorganised). Therefore, a new grouping of higher 
education institutions was prepared during the analyses 
using a clustering procedure (Ward method), based on the 
Higher Education Information System data. For the above 
purpose, the following variables, expressed as percentages, 
were used based on the statuses of HEIS in May 2019:

• number of students (the proportion of students of the 
concerned institution to the whole student population);

• students in the different study fields (the proportion of 
students in the different study fields to the number of 
students of the concerned institution);

• students studying for different qualifications (the propor-
tion of students studying for different qualifications to 
the number of students of the concerned institution);

• number of students in doctoral programmes (the pro-
portion of students in doctoral programmes of the con-
cerned institution to the total number of students in doc-
toral programmes);

• number of those participating in study programmes in a 
foreign language (the proportion of students participat-
ing in study programmes not in Hungarian of the con-
cerned institution);

• number of students studying in part-time study programmes 
(the proportion of students studying in correspondence 
and evening, or long-distance learning training);

• number of teachers with a scientific degree (the pro-
portion of teachers with a doctorate).

For the calculations, headcount data of students in study pro-
grammes belonging to the target group of EUROSTUDENT 
VII were considered, and the so-called OSAP statistical head-
count was used. The OSAP (i.e. National Data Collection Pro-
gramme) statistical headcount is not identical to the actual 
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physical number of students as students studying in several 
institutions are counted for each institution (however, stu-
dents participating in several study programmes at the same 
institution are counted only once for the concerned institu-
tion). The grouping prepared using the above data did not 
have a ranking or qualifying nature, and classification did not 
apply to any criteria system based on expert experience or 
law; the institution’s training profile and student composi-
tion were the most important aspects. Where the dominant 
study field did not determine where the institution belonged 
to, the size of the institution, the qualifications offered by the 
institution (e.g. institutions offering bachelor or master de-
gree programmes, or possibly doctoral programmes as well), 
possibly the composition of the staff or the fact that study 
programmes in foreign languages were dominant defined the 
position of the institution. It is also important that classifica-
tion happened based on the preselected indicators, using an 
objective statistical procedure; consequently, the established 
groups were modified or pooled only to a minimum extent. 
However, the classification itself was not changed even if 
an institution could have been fitted apparently to several 
groups based on its known features.

Using the above cluster analysis, institutions were classi-
fied into nine groups according to the institutional structure 
at the time of the spring semester of 2018/19, which has al-
ready been slightly modified since then (the lists in brackets 
after the cluster definitions contain the Hungarian abbreviat-
ed names of the universities):

Cluster 1: it mainly includes universities with a relatively 
high number of students, offering a high proportion of 
master and long national degree programmes, doctoral 
programmes, and study programmes in foreign languag-
es, as well as an extremely high proportion of their teach-
ers having scientific degrees. Students of the institutions 
classified into this cluster mainly participate in study pro-
grammes of the following classical university disciplines: 
Health Science, Arts and Humanities or Legal Science, as 
well as a high proportion of students studying Teacher 
Training (DE, ELTE, KRE, PPKE, PTE, SE, SZTE).

Cluster 2: this cluster includes institutions offering a high 
level of technical study programmes; however, many stu-
dents in these institutions study Computer Science and 
Information Technology, Economic Sciences or Agricul-
tural Science (BME, DUE, GDF, ME, NJE, OE, PE, SZE, SZIE).

Cluster 3: institutions in this cluster offer the greatest pro-
portion of study programmes in Economic Sciences  as a 
main profile (though not exclusively) (BCE, BGE, EDUTUS, 
IBS, KJE, METU, MILTON, TPF, WSUF).

Cluster 4: most institutions belonging to this cluster are of 
small or medium size, have a mixed training portfolio, 
and within this, they offer bachelor degree programmes 
in Teacher Training, Economic Science or Social Sci-

ence; some further institutions offering special study 
programmes are classified here because most of their 
students study in bachelor degree programmes, and a 
considerable proportion of them study part-time (AVKF, 
DRHE, EJF, EKE, GFF, KE, NKE, NYE, SOE, TE, VHF, WJLF).

Cluster 5: this cluster includes institutions primarily offer-
ing study programmes in the Arts (although the above 
institutions may offer study programmes for a relatively 
low number of students in other fields as well, e.g. they 
can offer Teacher Training) (BKTF, LFZE, MKE, MOME, 
MTE, SZFE).

Cluster 6: this group consists of relatively small institu-
tions mainly offering bachelor degree programmes in 
Religious Science, maintained by a church (ATF, BHF, 
BTA, ESZHF, GTF, OR-ZSE, PRTA, PTF, SRTA, SSTF, TKBF).

Cluster 7: relatively small institutions maintained by a 
church, offering bachelor and long national degree 
programmes mainly in Religious Science and Teacher 
Training belong to this group (BJHF, EGHF, EHE, PHF, 
SSZHF, SZAGKHF, SZPA).

Cluster 8: this cluster includes two relatively small univer-
sities with a strong international profile, exclusively of-
fering study programmes in foreign languages; howev-
er, entirely excluding bachelor and short-cycle degrees 
programmes from their portfolio (ANNYE, KEE).

Cluster 9: the University of Veterinary Medicine – due to 
its special training structure – constitutes an independ-
ent cluster. (ATE).

The analyses of the present volume modify the above group-
ing in a way that the University of Veterinary Medicine is 
pooled with Cluster 1 due to the high proportion of teachers 
with a scientific degree and students enrolled in long national 
degree programmes. The two groups of church institutions 
are also pooled, whereas the analysis of universities in Clus-
ter 8 is omitted due to their low case number in the sample. 
Consequently, the following institutional groups are studied, 
under the names below, simplified for space-saving:

1. institutions offering classical university study pro-
grammes

2. institutions mainly offering study programmes in engi-
neering science 

3. institutions mainly offering study programmes in eco-
nomic science

4. relatively small institutions mainly offering study pro-
grammes in teacher training or special training pro-
grammes

5. institutions mainly offering study programmes in arts
6. church institutions offering religious and occasionally 

secular or teacher training study programmes.

The distribution of the sample among the institutional clus-
ters is shown in Figure 1.1.
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Figure 1.1: Distribution of students by institutional clusters (N = 7,531)
Source: EUROSTUDENT VII Hungary, 2019
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2. Study and demographic characteristics  
of students
The following chapter presents the composition of students in 
the EUROSTUDENT VII weighted sample, according to their main 
study features and demographic indicators, broken down by in-
stitution groups. Due to the sampling bias, the data published 
below are not necessarily identical to the values characterising 
the total population of students (as some relatively small stu-
dents’ sub-groups with special features may have been omitted 
from the sample). At the same time, an overview is needed to 
examine students’ study and demographic characteristics, af-
fecting their study experience, opinions and life situations.

Study data are based on responders’ self-reports; students 
in parallel study programmes could choose which study pro-
gramme they considered their primary one, for which they 
completed the questionnaire (and the questionnaire does not 
inform us on the other study programmes of the concerned 
student). Responders could select the study programme after 
selecting the qualification studied for, from the list of study pro-
grammes screened by the qualifications studied for, classified 
according to the study field during the data cleaning. Regarding 
those providing apparently false data (for example, when the 
selected study programme did not exist at the concerned insti-
tution), we examined whether it was an obvious mistake that 
could be corrected later, and false data were deleted.

Almost half of students (46%) attend a university belong-
ing to the cluster of institutions offering classical university 
study programmes. The proportion of students attending in-
stitutions mainly offering study programmes in engineering 
science is considerable (27%). Every seventh student goes to 
an institution mainly offering study programmes in economic 
sciences, whereas every tenth student attends relatively small 
institutions mainly offering bachelor degree programmes in 
teacher training or institutions with a specialist study pro-
gramme profile. Those students studying at institutions mainly 
offering study programmes in arts, and those attending rela-
tively small church institutions offering religious and occasion-
ally secular or teacher training study programmes among all 
students slightly exceed 1-1% (Figure 1.1).

Among all students, the proportion of those studying eco-
nomic sciences (20%), engineering science (16%) and health 
science and teacher training (12-12%) are the highest. In the 
cluster of institutions offering classical university study pro-
grammes, those participating in study programmes in health 
science is twofold the average (24%), and also the proportion 
of students in teacher training study programmes is high-
er (16%), and the proportions of those attending study pro-
grammes in arts and humanities (13%) and in legal science 
(10%) are almost twofold the average as well. In the group of 
institutions mainly offering study programmes in engineering 
science, almost every second student participates in a study 
programme in the field of engineering science (47%); howev-

er, the proportions of those studying in computer science and 
information technology (14%) and agricultural science (9%) 
are the highest here as well. More than three-fourths of the 
students of institutions mainly offering study programmes in 
economic sciences also study in this field (76%).

Among the institutions with a relatively low number of stu-
dents, almost one-third of students of the institutions mainly 
offering bachelor study programmes in teacher training and 
the institutions with a specialist study programme profile 
(32%), study teacher training, whereas a significant additional 
proportion (12%) of them attend some study programmes in 
economic sciences. Seventeen per cent of the students in the 
institutions belonging to this cluster attend a study programme 
in national defence and military (they are the students of the 
National University of Public Service belonging to this group), 
whereas 9% of them participate in a study programme in sport 
science (among others, the students of the University of Physi-
cal Education belong to this group). Eighty-two per cent of stu-
dents attending institutions mainly offering study programmes 
in art studies in such programmes; however, the students of 
the above institutions also participate in study programmes 
belonging to teacher training in a significant proportion (12%). 
Six out of seven students at the universities and colleges be-
longing to the cluster of relatively small church institutions par-
ticipate in study programmes in religious science (Figure 2.1).

Students of universities belonging to the clusters of institu-
tions mainly offering study programmes in engineering science 
(73%), economic sciences (79%), as well as institutions mainly 
offering bachelor degree programmes in teacher training and 
institutions with a special study programme profile (68%), par-
ticipate in bachelor degree programmes above the average 
proportion of 63% typical of the entirety of students. Every 
seventh student participates in a master degree programme; 
however, this is higher among institutions, mainly offering 
study programmes in arts (22%) and engineering science 
(18%). The proportion of students participating in long nation-
al degree programmes is 18%; however, this is almost twofold 
the church institutions mainly offering study programmes in 
religious science, and it is also very significant in the institu-
tions offering classical university study programmes (32%) and 
mainly offering study programmes in arts (30%). Only 4% of 
all the students attend short-cycle degree programmes; how-
ever, the number of these students is more than twofold in 
the universities belonging to the cluster of institutions mainly 
offering study programmes in economic sciences. Their pro-
portion is somewhat higher among students in the cluster of 
institutions mainly offering study programmes in engineering 
science (5%), and the institutions mainly offering bachelor de-
gree programmes in teacher training and those with a special-
ist study programme profile (6%) (Figure 2.2).



12

2. Study and demographic characteristics  of students

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Church institutions offering
 religious, and occasionally

 secular or teacher
training study programmes

Institutions mainly offering
study programmes in arts

Relatively small institutions
mainly offering study

programmes in teacher training or
 special training programmes

Institutions mainly offering
 study programmes 

in economic sciences

Institutions mainly offering
 study programmes

 in engineering science

Institutions offering
 classical university
 study programmes

All institutions Agricultural Science

National Defense and Military

Arts and Humanities

Economic Sciences

Religious Science

Computer Science and Information Technology

Legal Science

Engineering Science

Arts

Art Education

Health Science

Teacher Training

Sport Science

Social Science

Natural Science

Figure 2.1: Distribution of students according to the study field of the study programme attended, by institutional cluster (N = 7,264) 
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Figure 2.3: Distribution of students according to their formal status, by institutional cluster (N = 7,531) 
Source: EUROSTUDENT VII Hungary, 2019

Three-fourths of students study full-time, whereas one-
fourth of them attend part-time study programmes (i.e. 
correspondence, evening or distance learning training). The 
proportion of those participating in part-time training is con-
siderably higher than that in the church institutions mainly of-
fering study programmes in religious science (58%), as well as 
students of relatively small institutions mainly offering study 
programmes in teacher training and institutions with a spe-
cialist study programme profile (46%). At the same time, 81% 
of students in institutions offering classical university study 
programmes, and 90% in institutions mainly offering study 
programmes in art studies in day-time training (Figure 2.3). 

Nearly three-fourths of students (72%) study in forms fi-
nanced by Hungarian state scholarships (or by public service 
scholarships or as international students supported by the 
Hungarian state), whereas slightly more than one-fourth (27%) 
bear the costs of their study programmes. The proportion of 
those with a Hungarian state scholarship is higher by a min-
imum of ten percentage points, mainly among students in 
institutions of teacher training or some specialist study field, 
and those in higher education institutions mainly offering study 
programmes in arts; whereas, the proportion of self-financed 
students in the institutions mainly offering study programmes 
in economic sciences is twofold the average (Figure 2.4).
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Figure 2.4: Distribution of students according to the form of financing of the study programme attended, by institutional cluster (N = 7,531)
Source: EUROSTUDENT VII Hungary, 2019
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Source: EUROSTUDENT VII Hungary, 2019

Figure 2.6 summarises students’ age composition in a breakdown 
by sex, institutional cluster and formal status. (Due to relatively 
low case numbers, the youngest age group and those above 24 
are pooled in the figures.) Generally, in nearly all institution types, 
the proportion of relatively old age groups (over 25) is dominant 
in part-time training. Whereas 82% of female students and 80% of 
male students attending full-time training are maximum 24 years 
old; their proportions are only 20% in female students and 14% in 
male students studying in part-time training. Numbers also show 
that the age composition of male students is generally higher than 
that of female students in both formal statuses. The cluster of insti-
tutions offering classical university study programmes shows a very 
similar trend (as this cluster is the most populous in the sample, 
naturally, its age composition considerably determines that of the 
whole sample). Among the students in institutions mainly offering 
study programmes in engineering science, studying in part-time 
training, the age composition of female students is lower, and that 
of male students is higher than the average. Among the students in 
institutions mainly offering study programmes in economic scienc-
es, studying in part-time training, female students are significantly 
younger; the proportion of those below 25 years is 15 percentage 
points lower than the average. In the above institutions, and those 

mainly offering bachelor degree programmes in teacher training or 
special study programmes, the proportion of those below 25 is also 
higher in female students in day-time training. However, among 
part-time training students in the latter institutional cluster, both 
among female and younger students, there are older students, and 
the proportion of those above 25 is 4–7 percentage points higher 
than the average. Due to the low case number of responders, the 
sample only allows to a limited extent the examination of the age 
compositions of institutions mainly offering study programmes in 
arts, and church institutions mainly offering study programmes 
in religious science. However, regarding the responders, it can be 
generally stated that among those attending institutions offering 
study programmes in arts, students in full-time training are old-
er (nearly three-fourths of them are above 25 years). In contrast, 
students in part-time training are somewhat younger (one-third of 
female students and half of the male students are below 25) than 
the average. Regarding relatively small church institutions, their 
students are significantly older than the average in both day-time 
and part-time training; in the first group, nearly half of female stu-
dents and almost two-thirds of male students are over 25, whereas 
in the latter group, more than nine-tenths of students belong to 
the relatively older age group.

A slight majority of students (51%) study in the capital. Those 
attending a study location in Budapest is significantly higher 
among those studying in institutions offering mainly study pro-
grammes in arts as all of them study in the capital.  In those 
institutions mainly offering study programmes in economic 
sciences, the proportion is 95%. Nearly two-thirds of students 
study in Budapest in the relatively small church institutions 
mainly offering study programmes in religious science (65%). 

Nevertheless, half of the students in institutions mainly offer-
ing study programmes in engineering science, more than half 
of students of institutions offering classical university study 
programmes (58%), and nearly three-fourths of those in insti-
tutions mainly offering bachelor degree programmes in teach-
er training and institutions with a specialist study programme 
profile (72%) attend study locations in a country town or small 
settlement (Figure 2.5).
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Figure 2.6: Distribution of students’ age groups by sex, formal status and institutional cluster (N = 7,531)
Source: EUROSTUDENT VII Hungary, 2019

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

All students

(day-time training) (part-time training)9.2%
16.5%

19.4%
17.4%

13.6%
10.1%

8.1%
3.6%

1.3%
0.3%
0.2%
0.3%

6.9%
15.0%

17.5%
17.5%

13.4%
9.8%
10.8%

5.2%
2.7%

0.7%
0.4%
0.2%

0.4%
0.8%

1.9%
4.3%

6.6%
6.0%

13.4%
16.2%
15.9%

11.5%
12.0%
11.1%

0.4%
1.3%
1.1%
1.6%

4.4%
5.6%

13.7%
17.8%

21.8%
14.2%

9.5%
8.5%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Relatively small institutions mainly offering study programmes
in teacher training or special training programmes

(day-time training)

(part-time training)

12.7%
17.7%

20.0%
20.9%

13.2%
5.0%

6.4%
2.7%

0.9%
0.5%

8.3%
22.7%
21.0%

10.5%
13.3%

6.1%
11.0%

3.9%
2.8%

0.6%

0.9%
3.1%
3.1%

4.4%
1.8%

12.7%
16.7%

18.4%
12.3%

15.8%
11.0%

5.0%
0.8%

2.5%
2.5%

8.3%
16.7%

29.2%
16.7%

7.5%
10.8%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Institutions offering classical university
study programmes

(day-time training)

(part-time training)

8.4%
15.9%

19.3%
17.0%

14.0%
11.7%

8.7%
3.4%

0.9%
0.4%
0.2%
0.2%

6.9%
14.3%

16.0%
18.9%

12.9%
11.2%

10.4%
5.1%

2.9%
1.0%

0.3%
0.2%

0.2%
0.7%
0.9%

3.5%
5.9%

6.6%
13.0%

17.7%
13.9%
13.5%
12.8%

11.1%

0.8%
1.7%

3.8%
4.7%
4.7%

16.5%
18.6%

16.9%
12.3%

10.6%
9.3%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Institutions mainly offering study programmes in arts

(day-time training)

(part-time training)

7.0%
7.0%

21.1%
12.3%

14.0%
10.5%

12.3%
8.8%

7.0%

6.7%
6.7%

13.3%
10.0%
10.0%

23.3%
13.3%

10.0%
6.7%

33.3%

33.3%

33.3%

16.7%
16.7%

16.7%

33.3%

16.7%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Institutions mainly offering study programmes
in engineering scienc

(day-time training)

(part-time training)

8.4%
17.5%

19.9%
17.1%

14.7%
8.0%
8.6%

3.6%
1.5%
0.2%
0.2%
0.3%

6.1%
15.0%

17.4%
18.1%

14.9%
9.2%

11.1%
5.9%

1.8%
0.2%
0.3%
0.0%

0.5%
0.9%
0.5%

5.6%
7.5%

8.4%
17.8%
17.3%
16.4%

10.3%
7.9%
7.0%

0.4%
0.7%
0.7%

4.4%
6.2%

16.5%
15.8%

23.4%
15.8%

8.4%
7.7%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Church institutions offering religious, and occasio-
nally secular or teacher training study programmes

(day-time training)

(part-time training)

2.6%
10.3%
10.3%

20.5%
56.4%

4.5%

4.5%

4.5%
13.6%

18.2%
22.7%

13.6%
18.2%

8.3%

4.2%
8.3%

4.2%
29.2%

4.2%
8.3%

12.5%
4.2%
4.2%

12.5%

10.0%

15.0%
10.0%

10.0%
5.0%

15.0%
10.0%

15.0%
10.0%

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

–19
20
21
22
23
24

25–26
27–29
30–34
35–39
40–44
45–

Institutions mainly offering study programmes
in economic sciences

(day-time training)

(part-time training)

11.8%
19.1%
19.8%
18.9%

11.2%
8.2%

5.5%
3.4%

1.4%
0.5%
0.2%

8.3%
15.1%

21.8%
16.3%

11.4%
8.0%

10.5%
3.4%
3.7%

0.9%
0.3%
0.3%

1.2%
1.2%

4.3%
7.3%

12.2%
8.5%

12.2%
13.4%

18.3%
6.7%

8.5%
6.1%

1.5%

2.3%
5.3%

9.8%
8.3%

22.7%
21.2%

10.6%
12.1%

6.1%

Females

Males

Females

Males

Females

Males

Females

Males

Females

Males

Females

Males

Females

Males



16

2. Study and demographic characteristics  of students

The average proportion of female students among all students 
(54%) is significantly higher in relatively small institutions main-
ly offering bachelor degree programmes in teacher training or 
with a specialist study programme profile, in institutions offering 
classical university study programmes (60%), in relatively small 
church institutions offering religious, and occasionally secular 
or teacher training study programmes (61%) and in institutions 
mainly offering study programmes in arts (63%). Male students 

are in the majority only in institutions mainly offering study pro-
grammes in engineering science. At the same time, while the 
proportion of female students among those attending part-time 
training is somewhat higher than that in the majority of institu-
tional groups, the same proportion is lower in institutions mainly 
offering study programmes in economic sciences to a minimum 
extent, and in institutions providing training courses in arts sig-
nificantly, by nearly ten percentage points (Figure 2.7).

Nearly 8% of all students have children; nevertheless, 
while those with children is 30% among students in part-
time training, it is only 1% among those studying in day-
time training. The proportion of those having own children 
is twofold the above (17%) among all students in relatively 
small institutions with a specialist study programme profile 
or mainly offering bachelor degree programmes in teacher 

training; the same proportion is twofold among students in 
part-time training (35%). The proportion of those with chil-
dren is even higher in relatively small church institutions: 
half of all students, seven-tenths of those in part-time train-
ing; however, nearly one-fourth of even those in day-time 
training are bringing up or have brought up their children  
(Figure 2.8).
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Figure 2.7: Proportion of female students by formal status and institutional cluster (N = 7,531) 
Source: EUROSTUDENT VII Hungary, 2019
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Figure 2.8: Proportion of students having children by formal status and institutional cluster (N = 7,531) 
Source: EUROSTUDENT VII Hungary, 2019



17

2. Study and demographic characteristics  of students

The proportion of Hungarian citizens with dual citizenship is 2%, 
whereas that of foreign citizens is 9% among all students (the 
analysis does not contain the data of those two relatively small 
institutions that are classified into a separate cluster, offering 
study programmes to a significant number of international stu-
dents among their students, the ANNYE and KEE, in this case 
either). The same proportions can be observed in the institu-
tion clusters with higher numbers of students with a maximum 
1-2% deviation. It is generally true that the proportion of for-
eign citizens and Hungarian students with dual citizenship is 
usually higher among those attending full-time training. Among 

the institution groups with lower numbers of students, the 
proportion of students with foreign citizenship is only similar 
in institutions offering mainly study programmes in arts; how-
ever, the sample did not include any international students or 
Hungarian students with dual citizenship part-time training. In 
relatively small institutions with a specialist study programme 
profile or mainly offering bachelor degree programmes in 
teacher training and relatively small church institutions, the 
above proportion is significantly lower (though generalisation 
should be made with caution due to the low case number)  
(Figure 2.9).
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Figure 2.9: Proportion of students with foreign citizenship and Hungarian students with dual citizenship by formal status and institutional 
cluster (N = 7,531) 

Source: EUROSTUDENT VII Hungary, 2019
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Approximately 9% of students use a non-Hungarian mother 
tongue (as well); the above proportion is 2% higher among 
students participating in part-time training and ten percent-
age points higher among those in day-time training. Those 
without (only) Hungarian mother tongue is lower in institu-
tions offering bachelor degree programmes in teacher train-

ing and specialist study programmes, as well as in relatively 
small church institutions (3–4%); it is significantly higher in 
institutions offering study programmes in arts (13%). Among 
those in part-time training, the above students can be found 
in a higher than average ratio in institutions mainly offering 
study programmes in economic sciences (4%) (Figure 2.10).
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Figure 2.10: Proportion of students with not (only) Hungarian mother tongue by formal status and institutional cluster (N = 7,322) 
Source: EUROSTUDENT VII Hungary, 2019

The situation of students living with an impairment or 
coping with chronic diseases
Around 84% of students said they did not have any im-
pairment, chronic disease or other permanent health 
damage; consequently, 16% of them cope with such 
problems. The proportion of those living with an im-
pairment or suffering from any other health damage 
significantly differ among the universities and colleges 
classified into the different institutional clusters: in the 
group of institutions mainly offering study programmes 
in economic science, as well as in the institutions mainly 
offering bachelor degree programmes in teacher training 
or having a specialist training profile, the proportion is 

lower than the average by about two percentage points; 
however, among the students in institutions mainly of-
fering study programmes in arts, and higher education 
institutions of the church, it is seven or eight percentage 
points higher. In the institutions mainly offering study 
programmes in economic sciences and classical univer-
sity study programmes, the proportion of students living 
with chronic diseases or impairment is higher among the 
students participating in part-time training; whereas, in 
the institutions of the other clusters, it is higher among 
the students in full-time training (Figure 2.11).
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Figure 2.11: Proportion of students living with impairment, severe (chronic) disease  
or other permanent health damage by formal status and institutional cluster (N = 7,425)

Source: EUROSTUDENT VII Hungary, 2019

When students were asked about the frequency of dif-
ferent health problems item by item, 2-3% of them men-
tioned that they even coped with mental health problems 
or other learning difficulties or possibly lived with sensory 
impairment. The number of those reporting physical disa-
bility was below half a per cent. The highest proportion of 
students, 8% of them, cope with some other long-lasting 
health problems not listed here (Figure 2.12). Neverthe-
less, when the different types of health damage are exam-
ined individually, in most cases, no significant differences 
among the institution types can be identified, even when 
examined individually, by formal status. The group of stu-
dents with learning disabilities such as dyslexia or other 
learning difficulties is a rare exception: the proportion 
of students with these problems is higher in institutions 
mainly offering study programmes in arts and relatively 
small church institutions (5–6%), in the former institution 
group mainly among students in correspondence training 
(11%), whereas in the latter group, mainly among students 
in day-time training (7%). Among students studying in part-
time training, the proportion of those where their learning 

was impeded was more significant in those attending insti-
tutions offering classical university study programmes (4%) 
(Figure 2.13).

Not surprisingly, the proportion of those experiencing 
difficulties in their studies due to their health problems is 
significantly higher among those living with health damage 
and impairment: whereas 3-4% of students face learning 
difficulties due to health reasons, the same proportion is 
15-25% among those suffering from severe (chronic) dis-
eases, coping with mental health problems, or living with 
sensory damages or other permanent health damage, and 
among those limited in their movement 37% reported 
study difficulties. In summary, while every seventh student 
living with some health damage experienced health-relat-
ed difficulties in their studies, the same proportion is only 
2% among healthy students. Those coping with impairment 
or chronic diseases reported that they had already expe-
rienced difficulties in their studies due to their impaired 
health in a proportion twenty or thirty percentage points 
higher than the average, particularly among students stud-
ying in part-time training (Figure 2.14).
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Figure 2.12: Proportion of students with impairments, severe (chronic) disease or  
other permanent health damage by formal status (N = 7,442)

Source: EUROSTUDENT VII Hungary, 2019

2.3% 2.2%
2.2% 2.2%

2.4%

5.2% 5.8%

0%

2%

6%

8%

4%

10%

12%

All students (significance: p < 0.1) Day-time training Correspondence, evening or distance learning training

All institutions Institutions
offering classical 

university 
study 

programmes

Institutions 
mainly offering 

study 
programmes 

in engineering 
science

Institutions 
mainly offering

study 
programmes 
in economic 

sciences

Relatively small
institutions

mainly offering
study programmes
in teacher training
or special training

programmes

Institutions
mainly offering

study 
programmes 

in arts

Church 
institutions offering 

religious, and 
occasionally secular 
or teacher training
study programmes

Figure 2.13: Proportion of those coping with learning difficulties (e.g. dyslexia) among the students by formal status and 
institutional cluster (N = 7,442)

Source: EUROSTUDENT VII Hungary, 2019
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Within the group of students living with permanent dis-
eases or impairment, studying in day-time training, about 
every eighth student among those needing some support 
related to their situation said they felt the help they re-
ceived from the state or institution was rather or com-
pletely sufficient. The proportion of students being satis-
fied with the received support is one and a half times that 
in institutions offering mainly study programmes in engi-
neering science, whereas in the relatively small church in-

stitutions, it is twofold; in the latter case, this means every 
fourth student. Nevertheless, the proportion of those sat-
isfied with the support received from the institution or the 
state due to their impairment or diseases was below aver-
age among students in institutions mainly offering study 
programmes in teacher training or specialist training, 
economic sciences. It was somewhat lower in students of 
institutions offering classical university study programmes 
(only 6%, 8% and 10%) (Figure 2.15).

12.2% 10.3% 18.4% 8.1% 6.4% 12.5%
25.0%

87.8% 89.7% 81.6% 91.9% 93.6% 87.5%
75.0%

0%

20%

40%

60%

80%

100%

Rather or very efficiently On or below the average efficiency

All institutions Institutions
offering classical 

university 
study 

programmes

Institutions 
mainly offering 

study 
programmes 

in engineering 
science

Institutions 
mainly offering

study 
programmes 
in economic 

sciences

Relatively small
institutions

mainly offering
study programmes
in teacher training
or special training

programmes

Institutions
mainly offering

study 
programmes 

in arts

Church 
institutions offering 

religious, and 
occasionally secular 
or teacher training
study programmes

Figure 2.15: Distribution of students participating in day-time training, living with impairment, severe (chronic) disease or other 
permanent health damage that needs support, according to the assessment of the support received from the state or higher 

education institution, by institutional cluster (N = 639)
Source: EUROSTUDENT VII Hungary, 2019
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This chapter reviews the indicators of students’ financial 
situation evaluated subjectively by them and the variable 
measuring their parents’ school attainment; the latter iden-
tifies students’ social background, as interpreted by the EU-
ROSTUDENT Research. In addition to the questions exam-
ining actual incomes and expenses, with its description in 
part 8 of this volume, the above are the most profound in-
dicators for evaluating responders’ social status. Indicators 
reliably describing students’ subjective-relative financial 
situation may be associated with several important aspects 
of students’ study characteristics, life situations and study 
success. Therefore, at the end of the chapter, a complex in-
dicator is generated from them, which will be used in subse-
quent chapters for the targeted analysis of the group being 
the most financially vulnerable.

Responders could characterize how they experienced 
financial difficulties, the present financial situation of the 
family and their financial conditions in childhood (only 
examined in Hungary) with the help of a five-point rating 
scale, which we converted into a dichotomous scale (those 

in an average or above-average situation and those in be-
low-average situation). Responders could give their parents’ 
or foster parents’ school attainment individually; the attain-
ment levels for the different school types were pooled for 
the analysis according to whether the parent with the high-
est school attainment level graduated from higher educa-
tion or from a lower level.

Slightly less than one-fourth of students said that they 
lived with rather or very severe financial problems. The pro-
portion of those in a difficult situation is similar in a relative-
ly significant part of institutional clusters; however, the pro-
portion of those coping with financial problems is somewhat 
lower in the mainly economic science-oriented institutions 
and significantly – by ten and nineteen percentage points – 
higher among the students in relatively small church institu-
tions mainly offering study programmes in religious science, 
and institutions mainly offering study programmes in arts. 
In the last two institution types, more students participating 
in part-time training typically considered their financial situ-
ations worse (Figure 3.1).
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Figure 3.1: Proportion of students coping with severe or very severe financial difficulties by formal status and institutional cluster  
 (N = 7,232)

FSource: EUROSTUDENT VII Hungary, 2019

Approximately every seventh student would consider it an 
unsolvable task to pay an unexpected expense of HUF 50,000 
(or €150 as asked in the English version of the question-
naire). Nevertheless, while among the students in institu-
tions mainly offering study programmes in economic scienc-
es, only every ninth student was in the above situation, in 
the church institutions mainly offering study programmes in 
religious science, almost every fourth student (23%) char-
acterized their situations as above, and in the institutions 

mainly offering study programmes in arts, it is nearly every 
fifth student (19%). The students of the latter cluster can 
be characterized by an above-average proportion of those 
exposed to financial risks in part-time training; whereas, in 
the biggest clusters (in the case of institutions offering clas-
sical university study programmes and mainly offering study 
programmes in engineering science) these students were in 
a somewhat higher proportion among those participating in 
day-time training (Figure 3.2).
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Figure 3.2: Proportion of students who could not pay an unexpected expense of HUF 50,000 (€150) either through their own resources or 
with the help of others, by formal status and institutional cluster (N = 7,303)

Source: EUROSTUDENT VII Hungary, 2019

For almost all institutional clusters, the proportion of stu-
dents in part-time training with families being in a worse 
financial situation than the average is higher than the insti-
tutional average. Although the difference among the insti-
tutional clusters is only significant at a 10% level, it can be 
stated that most students are affected by the above aspect 
as well in the institutions mainly offering study programmes 
in arts and relatively small church institutions. Whereas 18% 
of all students evaluated their families’ financial potential as 

 higher, independent of their formal status, their proportion 
was higher by eight percentage points among those in insti-
tutions mainly offering study programmes in arts; by twelve 
percentage points in those attending relatively small church 
institutions, and by twelve percentage points in relatively 
small institutions offering bachelor degree programmes in 
teacher training or special training. In the latter group, there 
is hardly any difference between the students in day-time 
training and those in part-time training (Figure 3.3).
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Figure 3.3: Proportion of students coming from families whose financial situation is worse than the average, by formal status and 
institutional cluster (N = 7,459)

Source: EUROSTUDENT VII Hungary, 2019
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In all examined institutional clusters, the proportion of those liv-
ing in a difficult situation or severe deprivation in their childhood 
is 7-15 percentage points higher among those studying in part-
time training compared to those in day-time training.  Whereas, 
in institutions mainly offering study programmes in arts, it is  
22 percentage points higher. The proportion of students having 
grown up in poor financial conditions is typically about one-fifth in 
each cluster, independent of the formal status. However, while it 
is only 17% in the institutions mainly offering study programmes 
in economic sciences, in the higher education institutions mainly 
offering study programmes in arts, it is already nearly one-fourth. 
In the church institutions mainly offering study programmes in re-
ligious science, it is almost one-third (Figure 3.4).

The parents of four-tenths of the students have maximum 
a secondary level school attainment. Those students having 

a parent with a higher education qualification is the highest 
in institutions mainly offering study programmes in arts; in 
the above institutions, students having parents with a max-
imum secondary level school attainment is only one-fourth. 
Contrary to the above, among the students in relatively small 
church institutions and institutions mainly offering bachelor 
degree programmes in teacher training or special study pro-
grammes, it is about half (49% and 52%, respectively). In all 
institution types, the proportion of those having less-educat-
ed  parents is higher among the students participating in part-
time  training. Among the students in relatively small church 
institutions studying in day-time training, those students 
having a parent with a higher education school attainment 
is significantly higher than the average, being typical of the 
institution type (Figure 3.5).
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Figure 3.4: Proportion of students whose families lived in difficulties or severe deprivation in their childhood (at the age of 14), by formal 
status and institutional cluster (N = 7,463)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 3.5: Proportion of students having parents with maximum secondary level school attainment by formal status and institutional 
cluster (N = 7,405) 

Source: EUROSTUDENT VII Hungary, 2019
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Figure 3.6 shows the proportion of students having already 
experienced difficulties in their studies due to their financial 
problems. In students participating in day-time training, every 
sixth student reported study difficulties due to financial prob-
lems. Their proportion is ten percentage points higher among 
students studying in higher education institutions mainly offer-
ing study programmes in arts and it is a few percentage points 
lower among those attending institutions mainly offering study 
programmes in teacher training or special study programmes, 
or relatively small church institutions mainly offering study 
programmes in religious science. Among students having pro-
visionally interrupted their study programmes earlier, studying 
in day-time training, every seventh student made this decision 
due to financial difficulties. However, the proportion of stu-
dents in a similar situation is nearly four-tenths among those 
studying in institutions mainly offering study programmes in 
arts, economic sciences, or mainly offering teacher training or 
specialist study programmes, and it is even one-fifth in institu-
tions offering classical university study programmes. (The pro-
portion of students facing obstacles due to financial problems 
is only 12% in students participating in part-time training; how-
ever, among those having provisionally interrupted their study 
programmes earlier, 31% said that they had been forced to do 
so due to financial reasons [as well]. Nevertheless, the above 
proportions do not significantly differ by institution types.)

The family’s financial situation in childhood and the present 
financial background of parents correlate to the financial poten-
tial experienced by the students in the present. While slightly less 
than one-fourth of students study in difficult or very severe fi-
nancial conditions, among those who grew up in their childhood 
in families whose financial situation was average or better than 

average, the proportion of those experiencing the above diffi-
culties is only 20%; however, the proportion is twofold among 
students who grew up in their childhood in severe or very severe 
deprivation. In the latter student group, among those studying 
in day-time training, the proportion of students being short of 
money is even higher than that, whereas, among those studying 
in part-time training it is somewhat lower as these students are 
older, there is a higher proportion in work and thus are already 
independent of their parents (Figure 3.7).
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Figure 3.7: Proportion of students coping with severe or very 
severe financial difficulties by the financial situation of their 

families in their childhood, by formal status (N = 7,229)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 3.6: Proportion of students facing financial difficulties during their studies, and the proportion of those interrupting their studies 
due to financial reasons among students interrupting their studies, by institutional cluster, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019
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With the present financial situation of students’ families, with 
parents taken into consideration, very similar, even more ex-
pressed trends can be observed: among those coming from fam-
ilies whose financial situation is worse than the average, already 
almost every second student (47%) lives in rather or very severe 
financial difficulties. The problems of families being in a difficult 
situation at the time of responding affect students in day-time 
training to a greater extent, and there are more students in part-
time training who could become relatively independent of the 
above conditions. At the same time, among students coming 
from families in average or above-average situation, the propor-
tion of those coping with financial difficulties is slightly higher 
among those in part-time training (Figure 3.8).

The financial situation of the family is not independent of 
the school attainment level of parents: while 18% of students 
lived in difficulties or severe deprivation at the age of about 
14, among those having parents with maximum secondary lev-
el school attainment, the above proportion is ten percentage 
points higher, whereas among students having parents with 
higher education school attainment it is seven percentage 
points lower. Students in part-time training experienced finan-
cial difficulties in their childhood in a higher proportion than 
those in day-time training (Figure 3.9). Moreover – though 
less definitely – their present financial situation is similarly de-
termined by the study background of parents.

At the same time, family background with the highest 
school attainment level influences the student’s financial sit-
uation at the time of responding, even if only to a small ex-
tent. Among students having parents with maximum second-
ary level school attainment, the proportion of students in a 
difficult financial situation is three percentage points higher 
compared to the average 24%; whereas, it is two percentage
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Figure 3.9: Proportion of students coming from families whose 
financial situation is worse than the average by the highest 

school attainment of their parents, by formal status (N = 7,398)

Source: EUROSTUDENT VII Hungary, 2019

points lower among students having parents with a higher ed-
ucation degree. Nevertheless, it is important to note that the 
above difference is only significant among students in day-time 
training. When students in part-time training are examined 
separately, it cannot be stated that the school attainment of 
parents correlates to students’ financial situation; here, only 
the above differences in the families’ financial situations are 
decisive (Figure 3.10).

All students Below-average
situation

Average or
above-average

situation

24.2%

46.9%

19.2%

0%

10%

20%

30%

40%

50%

All students Day-time
training

Correspondence, evening or 
distance learning training

 Figure 3.8: Proportion of students coping with severe or very 
severe financial difficulties by the present financial situation of 

their families, by formal status (N = 7,220) 
Source: EUROSTUDENT VII Hungary, 2019
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Grouping of students based on their financial situation
As presented above, students’ own and their families’ 
 present and past financial situations correlate even if there is 
no complete matching or a direct cause and effect relation-
ship. In order to examine how the living conditions, study 
experience, opinions, and plans of students with  various so-
cial backgrounds differ, students will be examined in groups 
of students in average, above-average and below-average 
conditions based on their subjective evaluations.

Grouping was carried out using hierarchic clustering (ap-
plying Ward’s method), involving four variables, represent-
ing financial difficulties, the potential to pay unexpected 
expenses, the family’s present financial situation, and the 
family’s financial situation in the responder’s childhood. 
Due to the missing answers (regarding the weighted case 
number), 7,170 responders could be grouped. The follow-
ing sections give an overview of the distribution of involved 
clustering variables and the background indicator of family 

(i.e. school attainment) and their distribution by the main 
study characteristics in the three clusters.

Regarding the evaluation of their financial conditions, 
about six-tenths of students in an average situation (61%) 
rated themselves as average, about half of those (31%) 
considered their situation somewhat worse; 8% found their 
situation the most unfavourable. The proportion of those 
hardly or not at all coping with financial difficulties is insig-
nificant among them. In the cluster of students in above-av-
erage conditions, every second student (51%) does not 
have any financial problems, and almost the same propor-
tion (48%) have experienced such problems. Contrary to 
the above, more than one third (35%) of students, rating 
themselves in below-average conditions, face rather severe 
difficulties, and one-fourth (26%) of them cope with very 
severe problems, whereas 38%  reported average financial 
situation (Figure 3.11).
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Figure 3.11: Distribution of students according to the level of their financial difficulties, by social cluster (N = 7,181)
Source: EUROSTUDENT VII Hungary, 2019

Among students in average and below-average conditions, 
27% could pay an unexpected expense of HUF 50,000 
through their own resources or savings; however, near-
ly two-thirds of those in above-average conditions (64%) 
could do this. One-third of the latter group could rely on 
someone else’s help in the above situation, among those 
in average conditions, more than half (52%), whereas in 

the group of those in below-average conditions, four-
tenths of students could ask for help. The proportion of 
those for whom it would be an unsolvable task to provide 
the above amount is only 2% among those in the most fa-
vourable situation; however, it is already 21% in those in 
an average situation, and 33% among the most vulnerable 
students (Figure 3.12).
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Among students in an above-average situation, 40% con-
sidered their families’ financial situation average, a slightly 
higher number of them (41%) found it somewhat better, 
and one-tenth of them thought it was much better. Among 
the students in average social conditions, nearly two thirds 
(65%) rated their families’ financial conditions average, 

27% found it somewhat better, whereas 4% thought it was 
much better. Nevertheless, among the students classified 
in the cluster of below-average conditions, only 6% consid-
ered their families’ financial situation  average, 70% found 
it somewhat better, whereas 24% thought it was much 
worse (Figure 3.13).
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The proportion of those considering their conditions av-
erage in their childhood (approximate 14) were nearly 65% 
among those in average conditions, 53% of students in the 
cluster of above-average conditions, and only 29% among 
those in below-average conditions. The proportion of those 
who grew up in somewhat better or much better conditions 
was 20% and 1% among those in average conditions, but 
30% and 5% in students in above-average conditions. How-
ever, among the students in the poorest conditions, it was 
below a total of 4%. In the latter group, 54% previously lived 
in below-average conditions, and 13% lived in severe depri-
vation. Nevertheless, in the two other clusters consisting of 
students in better situations, the proportion of those living 
in below-average conditions in their childhood barely ex-
ceeded a total of 14% (Figure 3.14).

As the above analyses have already pointed out, students’ 
social, financial situation correlates to their parents’ school 
attainment. The proportion of students having parents with 
higher education school attainment exceeds six-tenths in the 
cluster of students in both average and above-average con-
ditions: in the former group, it is 62%, whereas, in the latter 
group, it is 66%. However, among students in a below-aver-
age social situation, the proportion of those having at least 
one parent with a university degree hardly reaches four-
tenths (39%); whereas, the proportion of those with a family 
background with a maximum secondary level school attain-
ment (44%) and a maximum primary level school attainment 
(17%) is the highest in this group, by nearly 10–15 percentage 
points exceeding the proportion of those with similar school 
attainment compared to the other clusters (Figure 3.15).
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The distribution of students in different social situations with-
in the student groups examined by study characteristics is 
shown in Table 3.1, whereas by study fields in Table 3.2. The 
proportion of students in an above-average financial situation 
exceeds the average measured in all students among those 
that mostly attend institutions mainly offering study pro-
grammes in engineering science or economic sciences, partic-
ipating in master degree programmes or long national degree 
programmes and study programmes supported by state schol-
arship. Regarding the study fields, they are overrepresented 

by students in economic sciences, computer science and in-
formation technology, and health science. The proportion of 
students in below-average conditions exceeds the average 
among those that mostly attend institutions mainly offering 
study programmes in arts, relatively small church institutions 
mainly offering study programmes in religious science, mas-
ter degree programmes and part-time training. Furthermore, 
the above proportion is also higher among students in the 
study fields of arts and humanities, religious science, arts and 
teacher training.

Table 3.1: Distribution of students according to their social situations, within groups by the main study characteristics  
(N = 7,163–7,180)

Average situation Above-average  
situation

Below-average  
situation

All students 40,6% 45,8% 13,6%

Institutional 
cluster

Institutions offering classical uni-
versity study programmes

42,6% 44,2% 13,2%

Institutions mainly offering study 
programmes in engineering science

37,6% 48,3% 14,0%

Institutions mainly offering study 
programmes in economic sciences

37,5% 51,7% 10,8%

Relatively small institutions mainly 
offering study programmes in 
teacher training or special training 
programmes

43,6% 40,8% 15,5%

Institutions mainly offering study 
programmes in arts

44,2% 32,6% 23,2%

Church institutions offering reli-
gious, and occasionally secular or 
teacher training study programmes

33,7% 42,1% 24,2%

Qualification 
studied for

Short cycle degree programme 
(ISCED 5)

47,6% 38,9% 13,5%

Bachelor degree programme 
(ISCED 6)

41,4% 45,1% 13,5%

Master degree programme  
(ISCED 7)

38,0% 47,1% 14,9%

Long national degree programme 
(more than 3 years, ISCED 7)

38,2% 48,9% 12,9%

Formal status Day-time training 40,9% 46,6% 12,5%

Correspondence, evening or 
distance learning training

39,6% 43,5% 16,8%

Form of 
financing

Supported by Hungarian state 
scholarship

38,4% 47,3% 14,2%

(Mainly) self-financed 46,2% 41,8% 12,0%

Other (partial scholarship, other 
international scholarship, etc.)

46,3% 42,7% 11,0%

Source: EUROSTUDENT VII Hungary, 2019
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Table 3.2: Distribution of students in different social situations within study fields (N = 6,950)

Average situation Above-average situation Below-average situation

All students 40,6% 45,8% 13,6%

Agricultural Science 41,3% 47,4% 11,3%

Art Education 57,5% 35,0% 7,5%

Arts 46,4% 34,4% 19,2%

Arts and Humanities 41,9% 42,1% 16,0%

Computer Science and  
Information Technology

34,9% 49,1% 15,9%

Economic Science 39,8% 49,7% 10,5%

Engineering Science 39,1% 47,3% 13,6%

Health Science 39,8% 48,7% 11,6%

Legal Science 45,3% 43,9% 10,8%

National Defense and Military 37,9% 46,8% 15,3%

Natural Science 44,5% 38,5% 17,0%

Religious Science 30,4% 44,1% 25,5%

Social Science 46,4% 37,9% 15,7%

Sport Science 48,0% 45,6% 6,4%

Teacher Training 41,1% 42,1% 16,8%
 

Source: EUROSTUDENT VII Hungary, 2019
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education
The characteristics of studies before higher education, expe-
rience obtained in secondary school and outside the school 
system and not least those obtained in employment, as well as 
the way of entry, all correlate with the characteristics of higher 
education study advancement and success, and with the living 
conditions of students’ families and their social background. 
An atypical entry path, that is, the conditions of delayed en-
try into higher education, and information about the specific 
secondary education background may help identify student 
groups that can fulfil training requirements more efficiently or 
more quickly with the help of targeted support. Consequently, 
the need to identify atypical students has also appeared in the 
study focus of EUROSTUDENT. The following chapter provides 
an overview of such students, with the comparing the clusters 
of higher education institutions. The section at the end of the 
chapter examines how students’ social and secondary school 
background correlates with their entry characteristics and 
their experience obtained in secondary and higher education.

The vast majority of students, nearly three-quarters of 
them took their maturity examination in a secondary gram-
mar school – with 4, 6 or 8 grades, or 5 grades with a prepara-
tory year with teaching in a foreign language, or in a bilingual 
or foreign language secondary grammar school, in day-time 

training (hereinafter referred to as maturity certificate; matu-
rity certificates obtained later, or early maturity examinations 
are not included in this study). However, those not obtaining 
their maturity certificate in a secondary grammar school but 
a vocational grammar school (earlier: secondary vocation-
al school) or in some other secondary education institution 
is above average, approximately four-tenths among those 
studying in correspondence or evening or distance learning 
training. A higher number of those not taking their maturity 
examination in a secondary grammar school can be observed 
among students in part-time training in all institutional clus-
ters; however, there are also significant differences among 
the institutional clusters. Compared to the average, those 
having taken their maturity examination in secondary schools 
equivalent to the present vocational grammar schools or 
other special secondary schools, in the institutions main-
ly offering classical university study programmes and study 
programmes in economic studies, is a few percentage points 
lower. In relatively small institutions offering bachelor degree 
programmes in teacher training or special study programmes, 
it is one-third; among the students of relatively small church 
institutions, it is nearly 40%. In institutions mainly offering 
study programmes in arts, it is 44% (Figure 4.1).
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Figure 4.1: Proportion of those taking their maturity examination in a vocational grammar school (earlier: secondary vocational school) 
or in some other non-secondary grammar school type secondary school (among students obtaining their maturity certificate at the end 

of day-time secondary education, N = 6,663)
Source: EUROSTUDENT VII Hungary, 2019

More than three-quarters of students have obtained their ma-
turity certificate in secondary schools maintained by the state 
or (earlier) by the local government. Those taking their ma-
turity examination in state secondary schools is even  higher 

among those participating in part-time training (however, 
as there is no significant difference in this aspect among the 
higher education clusters, no detailed description is provided 
here). In addition, among those in day-time training, a signifi-
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cant ratio (17%) graduated from secondary schools maintained 
by the church; moreover, the ratio of those previously studying 
in secondary grammar schools or vocational grammar schools 
is even higher than the average among students in institutions 
offering classical university study programmes (19%), in rela-
tively small institutions mainly offering study programmes in 
teacher training or special study programmes (25%), and rela-
tively small higher education institutions of the church (27%). 

About 4-4% of students in day-time training come from sec-
ondary grammar schools maintained by universities, and sec-
ondary schools maintained by foundations; the ratio of the for-
mer group exceeds the average among students in institutions 
mainly offering classical university study programmes or study 
programmes in arts, whereas the latter group is above average 
among those in higher education institutions mainly offering 
study programmes in economic sciences or arts (Figure 4.2).
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Figure 4.2: Distribution of students in day-time training according to the type of the maintainer of their secondary school issuing their 
maturity certificate, by institutional cluster (N = 5,000)

Source: EUROSTUDENT VII Hungary, 2019

Few students, barely more than 2% of them did not obtain 
their maturity certificate directly after their secondary school 
studies in day-time training but did so at least one year after 
finishing or interrupting their studies, or within the frame-
work of adult training, or possibly in non-day-time training. 
Their number among those in day-time training is even lower 
than that (1%); however, it is significantly higher among part-
time training (7%). The above data are similar in all institu-
tional clusters except for the institutions mainly offering study 
programmes in arts, where the sample did not contain any 
students in part-time training who took their maturity exam-
ination later. Nevertheless, those taking their maturity exam-
ination later is significantly higher among students in institu-
tions offering mainly study programmes in teacher training or 
specialist study programmes (4%). The ratio of such students 
is especially high in relatively small church institutions mainly 
offering study programmes in religious science (17%); more 
than every fifth student among the part-time students of the 

above institutions took their secondary school leaving exami-
nation after some time (Figure 4.3).

Relatively few students, 13%, did not enter higher educa-
tion directly after their maturity examination but at least one 
year after that. Their ratio among those in day-time training 
is barely half of the above (6%); however, it is significantly 
higher among students in part-time training (36%). These 
differences among the different formal statuses are similar 
in almost all institutional clusters, except for the institutions 
offering mainly study programmes in arts, where the ratio 
of those delaying the start of their higher education studies 
is just below the average for the cluster in the case of stu-
dents in day-time training (20%). The ratio of those starting 
their higher education studies at least one year after taking 
their maturity examination is significantly higher in institu-
tions mainly offering study programmes in teacher training 
or special study programmes (20%), and in students studying 
in relatively small church institutions mainly offering study 
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programmes in religious science. Among the students of the 
latter institutions, in more than every second case (52%), 
the time between graduating from secondary education and 

starting higher education studies exceeds two years, whereas 
nearly seven out of ten students among those in part-time 
training can be characterized accordingly (Figure 4.4).
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Figure 4.3: Proportion of those obtaining their maturity certificate at a later time after finishing day-time secondary education, within 
adult training (e.g. in evening or correspondence secondary education) or outside the school system among the students, by formal 

status and institutional cluster (N = 7,406)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 4.4: Proportion of students starting their first higher education study programme at least two years after obtaining their maturity 
certificate or finishing their day-time secondary education, by formal status and institutional cluster (N = 7,384)

Source: EUROSTUDENT VII Hungary, 2019
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Nearly six-tenths of students said that they had received 
rather or very good preparation during their secondary 
school studies for their present higher education. However, 
41% were rather or very dissatisfied or only averagely sat-
isfied with their former secondary school in this aspect. In 
the different institutional clusters, similarly to all students, 
mostly those in part-time training were dissatisfied to a high-
er extent. Nevertheless, the ratio of those dissatisfied with 
their secondary school was below average among the part-
time students in the institutions offering mainly study pro-

grammes in teacher training or special study programmes, 
and in the institutions offering mainly study programmes in 
arts, the deviation from the average was quite significant. 
In sum, those considering their knowledge acquired in sec-
ondary school insufficient was very high, i.e. approaching or 
even exceeding 50%, among students in institutions offering 
mainly study programmes in engineering science or arts. Re-
garding part-time students, in addition to the above, it was 
very high in institutions offering mainly study programmes 
in economic science. (Figure 4.5)
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Figure 4.5: Proportion of students who think their secondary education prepared them for their present higher education studies on or 
below average, by formal status and institutional cluster (N = 7,213)

Source: EUROSTUDENT VII Hungary, 2019

Students participating in a higher education study programme 
requiring the maturity examination (but not requiring a univer-
sity degree), started their first study programme on average at 
20½ years old, and 22½ on average when they started their cur-
rent study programme. This is presumably because many stu-
dents have already studied in higher education earlier, and they 
have interrupted or successfully graduated from that study pro-
gramme. (Figure 4.6) The average age of those in day-time train-
ing at the time of starting their first study programme is similar 
at 19½; however, regarding the start of their current study pro-
gramme, it is barely higher, at around 20 years, which means that 
a high ratio of those in day-time training typically study in their 
first study programme at the concerned training level. Neverthe-
less, those participating in part-time training, on average, started 
their first study programme at the age of 24. Their average age is 
30½ at the time of starting their current study programme, which 
suggests that a significant ratio of students in part-time training 
have already participated in a bachelor degree, long national de-
gree or short-cycle degree programme. Students of institutions 
mainly offering study programmes in economic sciences are very 
slightly older at the time of starting their first or present study 

programme. Their age difference is significant among those in 
institutions mainly offering study programmes in teacher train-
ing or special study programmes; it is very significant in students 
of institutions mainly offering study programmes in religious sci-
ence. The latter students started their first study programme at 
an average age of nearly 29, and their present study programme 
at almost 34 on average. Nevertheless, students of the institu-
tions offering mainly classical university study programmes, study 
programmes in engineering science and study programmes in 
arts started their first and present study programme at a some-
what younger age. The arts cluster is exceptional because there is 
hardly any difference between the age at the start of the first and 
the present higher education studies and between the respective 
ages by the formal status of studies. This suggests that a signifi-
cant ratio of students delay the start of their higher education 
studies (within a relatively long time after the maturity examina-
tion), and it is their first study programme at the concerned lev-
el. Furthermore, only a few of them have already participated in 
other higher education study programmes; the decision to apply 
for a study programme in arts presumably needs a special com-
mitment, which probably occurs a lot earlier.
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Figure 4.6: Average age of students in bachelor degree, long national degree or short-cycle degree programmes at the time of starting 
their present (N = 6,372) and first (N = 6,297) higher education study programme, by formal status and institutional cluster

Source: EUROSTUDENT VII Hungary, 2019

Among the students delaying the start of their studies for more 
than one year after the maturity examination, the reason for 
starting their higher education studies later is a family reason 
(e.g. having children) in nearly every eighth student and work-re-
lated reasons in every fifth student. Financial difficulties are the 
reason to a slightly higher ratio, and further education before 
higher education or an unsuccessful entrance exam in about 
every third student. The delay was caused by family reasons in 
a somewhat higher number in institutions offering mainly study 
programmes in economic sciences, as well as study programmes 
in teacher training or special study programmes, and to a sig-
nificantly higher number of students in relatively small church 
institutions mainly offering study programmes in religious sci-
ence (14–24%). Students in institutions mainly offering study 
programmes in engineering science (23%), study programmes in 
economic sciences (31%), as well as in church institutions offer-
ing religious, and occasionally secular or teacher training study 
programmes (30%) mentioned financial reasons for delaying 
the start of their first higher education studies, exceeding the 

average. Those with a delayed entry due to work-related reasons 
was higher than average in institutions mainly offering study 
programmes in engineering science (22%), in church institutions 
offering study programmes in religious science (27%), as well 
as in institutions mainly offering training in economic sciences 
(30%). In the institutions offering mainly study programmes in 
arts or engineering science, the ratio of those with delayed en-
try because of participating in additional, supplementary studies 
after the maturity examination, but not in higher education, was 
significantly higher than the average (42–42%). Among students 
studying in institutions offering classical university study pro-
grammes, not entering higher education directly after the ma-
turity examination, those starting their higher education studies 
later due to an unsuccessful entrance examination exceeded the 
average by ten percentage points (44%). In addition, more than 
half the students attending institutions mainly offering study 
programmes in arts, delaying entering higher education, have 
taken at least one unsuccessful entrance examination to an insti-
tution previously (52%). (Figures 4.7 and 4.8)
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Figure 4.7: Proportion of those delaying their higher education studies out of the listed reasons, among students starting their higher 
education studies at least one year after obtaining their maturity certificate or finishing their day-time secondary education, by 

institutional cluster, students in day-time training and all students (N = 1,637–1,639)
Source: EUROSTUDENT VII Hungary, 2019

Work-related reasons – day-time training: significance – p < 0.1
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Figure 4.8: Proportion of those delaying their higher education studies out of the listed reasons, among students starting their higher 
education studies at least one year after obtaining their maturity certificate or finishing their day-time secondary education, by 

institutional cluster, students in part-time training and all students (N = 1,637–1,639)
Source: EUROSTUDENT VII Hungary, 2019

Work-related reasons – part-time training: significance – p < 0.1
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Furthermore, it is also typical that students in day-time train-
ing mentioned family and work-related reasons as obstacles to 
further studies immediately after the maturity examination to 
a lower extent. However, those starting their higher education 
studies later for some study-related reason – supplementary 
studies or unsuccessful entrance examination – is higher than 
the average among these students. (Figure 4.7) Contrary to 
this, those in part-time training identified financial or work-re-
lated reasons for hindering them from entering higher edu-
cation in a somewhat higher level compared to all students; 
however, students starting their training later due to study 
reasons was lower than the all-student average. (Figure 4.8). 
(Considering the ratio of students considered, the difference 
between the institutional clusters was not significant among 
those in day-time training mentioning financial reasons or 
part-time students entering later due to family reasons.)

Those permanently working at least 20 hours weekly for 
a minimum of one year before their first higher education 
 studies is 17%. Students in day-time training permanently 
working before their higher education studies is only half this 
number; in contrast, more than four-tenths of the students in 
part-time training had a permanent paid job before starting 
their first study programme. Those actively participating in the 
labour market earlier is significantly higher among students 
in institutions mainly offering study programmes in teacher 
training or special study programmes (every fourth student). 

However, students in institutions offering study programmes 
in religious science worked before their higher education 
studies in a particularly high number and for a long period 
(more than half of them). In institutions mainly offering study 
programmes in economic sciences and arts, those working 
earlier is lower; it is below one-fifth. Nevertheless, considering 
students in day-time training, those permanently working for 
a long time earlier have the second-highest number in the lat-
ter institutions (17%) (Figure 4.9). It should also be highlighted 
that the highest number of students whose paid jobs before 
their higher education studies were much or fully related to 
the content of their study programmes was the highest among 
those studying in art institutions as 37% of students were pre-
viously working in that field, and this figure was 34% even for 
those in day-time training. In addition, more than half the stu-
dents in part-time training, working previously (57%), had paid 
jobs fitting to the content of their present study programme. 
This figure was only 19% among all students, only 13% among 
those in day-time training, and only 33% even in those attend-
ing part-time training. Regarding other institutional clusters, 
a figure exceeding the average by some percentage points 
can be observed only in institutions mainly offering study pro-
grammes in economic sciences. Among part-time students, it 
can be observed in relatively small institutions mainly offering 
bachelor degree programmes in teacher training or special 
study programmes. (Figure 4.10)
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Figure 4.9: Proportion of students working in permanent paid jobs for at least 20 hours weekly for minimum one year before their higher 
education studies, by formal status and institutional cluster (N = 7,510)

Source: EUROSTUDENT VII
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Figure 4.10: Proportion of those whose former jobs were much or fully related to the content of their present study programme among 
students having paid jobs before their higher education studies, by formal status and institutional cluster (N = 4,104)

Source: EUROSTUDENT VII Hungary, 2019

Delayed entry and social background

Three-quarters of young people studying in higher educa-
tion have taken their maturity examination in a secondary 
grammar school, and within this, the highest ratio being 
those graduating from a traditional, 4-grade secondary 
grammar school. Those arriving from vocational education 
and training are nearly one-fourth, whereas adult educa-
tion and other forms are only insignificantly represented. 
Those taking their maturity examination in a vocational 
grammar school (earlier: secondary vocational school) are 
above average in short-cycle degree programmes (43%), 
whereas it is 26% in bachelor degree programmes and 12% 
in long national degree programmes.

Students entering from the different secondary school 
types into higher education are examined below from sev-
eral aspects. On the one hand, the main social-demograph-
ic characteristics of students arriving from different school 
types are reviewed. On the other hand, the preparatory 
role of secondary education to further studies in higher ed-
ucation is analysed. In addition to this, the higher education 
study paths of students arriving from different school types 
will also be studied, focusing on the continuity or interrup-
tion of studies, although the current research allows this 
only to a limited extent.

Among those coming from a secondary grammar school, 
women are overrepresented (58%), whereas those coming 
from a vocational grammar school show a 3% male domi-
nance. The above data approximately reflect the composition 
by sex of those studying in these two secondary school types: 
the ratio of female students is somewhat higher in secondary 

grammar schools, whereas there are more male students in 
vocational grammar schools. It can be observed at all training 
levels that the age of those coming from vocational grammar 
schools is higher; partly related to this, those arriving from 
vocational education and training are also overrepresented 
among students in part-time training. (It should be added 
that in vocational grammar schools, professional training 
starts after the maturity exam, and thus, training period takes 
longer than in secondary grammar schools.)

Those entering higher education from a vocational gram-
mar school typically come from a poorer social background 
considering both parents’ highest school attainment (taking 
the parent with the higher school attainment into consid-
eration) and their financial situation in their childhood (at 
the age of 14). Among all students, those living in average 
financial conditions in their childhood is 54%, whereas 25% 
grew up in better conditions, and 20% in poorer conditions; 
among those having taken their maturity examination in a 
secondary grammar school, a higher number of students 
grew up in above-average conditions, whereas considering 
other school types, a higher number of students grew up 
in poorer conditions. A more detailed analysis of the type 
of secondary grammar school where the maturity exam-
ination was taken, however, also shows deviations within 
the groups: the situation of those taking their maturity ex-
amination in a 6- or 8-grade secondary grammar school is 
above average (particularly considering parents’ school at-
tainment), whereas ratios of the other three sub-categories 
are similar (Figure 4.11).
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Figure 4.11: Social background of students in higher education by the type of secondary school issuing their maturity certificate  
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Source: EUROSTUDENT VII Hungary, 2019

The preparatory role of secondary schools for higher 
education received the best evaluation from those tak-
ing their maturity examination in a secondary grammar 
school: 61% of them evaluated the level of prepara-
tion in secondary education as good or very good on 
a 5-point scale, whereas only 46% of those taking their 

maturity examination in a vocational grammar school 
gave the same evaluation. Those graduating from a sec-
ondary grammar school typically consider their former 
secondary school more demanding: 74% gave the best 
two values on the same scale, whereas in vocational 
grammar schools, it was only 55% (Figure 4.12).
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Figure 4.13 shows that the time of first entry into higher 
education varies by the type of secondary school granting 
the maturity certificate. 71% of all students started their 
further education directly after taking their maturity ex-
amination, whereas 29% did this only later. Nevertheless, 
those entering later is above average among those taking 
their maturity examination in a vocational grammar school 

or vocational secondary school (56%), whereas 76% of 
those taking their maturity examination in a 4-grade sec-
ondary grammar school, and more than 80% of the stu-
dents obtaining their maturity certificate in a 6- or 8-grade 
secondary grammar school or bilingual secondary gram-
mar school enter into higher education directly after taking 
their maturity examination.
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Figure 4.13: Time of starting the first higher education studies by the type of secondary school issuing the maturity certificate (N = 6,650)
Source: EUROSTUDENT VII Hungary, 2019

Those coming from vocational grammar schools more typical-
ly start their higher education studies later than the year of 
their maturity examination: 28% first entered higher educa-
tion within 1 or 2 years following their maturity examination, 
and the same ratio started their higher education studies even 
later. Reasons for a delayed start of higher education studies 
are various and also vary by institution types, as shown by 
Figure 4.14. Based on the data, a delayed decision on further 
studies, in the case of those taking their maturity examination 
in vocational education and training, is often due to study-re-
lated reasons, presumably the wish to obtain a qualification 
in the NVQR; however, there might be other underlying rea-
sons as well such as an unsuccessful entrance exam, the loss 
of motivation or delay due to an unfavourable social situation. 
Nevertheless, these may be typical of those taking their ma-
turity examination in other school types. Those with delayed 
entry into higher education from a secondary grammar school 
identified an unsuccessful entrance exam as a reason in the 

highest ratio; however, this reason was atypical of those taking 
their maturity examination in a bilingual secondary grammar 
school (26%), whereas in the three other secondary grammar 
school types an unsuccessful entrance exam was mentioned in 
nearly identical ratios (46-50%). A section of students starting 
their further studies later compared to their maturity exami-
nation can be characterised by background, study-related rea-
sons. This includes students studying something else before 
choosing a degree path later (a decision probably made as a 
consequence of an unsuccessful entrance exam), and  16-16% 
mentioning the loss of motivation, having a job or financial dif-
ficulties as obstacles. Nevertheless, financial difficulties were 
mentioned the most, exceeding one-fourth, not among them, 
but in students of vocational grammar schools, which is in line 
with the fact that regarding the two school types, those tak-
ing their maturity examination in a vocational grammar school 
have a poorer family background than those entering into 
higher education from a secondary grammar school.



43

4. Entry from secondary school into higher education

46.5%

23.4%

15.8% 15.7% 16.5%

9.8%

22.5%

43.8%

26.2%
22.3%

17.6%

12.6%

0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

50%

Entrance
exam-related

reasons (unsuccessful
entrance exam)

Study-related
reasons

(other studies)

Financial difficulties Work-related reasons
(e.g. favourable
job opportunity)

Lack of motivation Family reasons

Secondary grammar school Vocational grammar school

Figure 4.14: Main reasons for the delayed start of first higher education studies by the type of secondary school issuing the 
maturity certificate (without students studying in adult education, N = 1,541)

Source: EUROSTUDENT VII Hungary, 2019

Regarding the correlations between social situation and 
further studies in higher education, it should be high-
lighted that both below-average financial situation and 
parents’ low school attainment hinder direct entry into 
higher education. Whereas 76-77% of children whose 
parents have a higher education school attainment and 

those with an above-average financial background di-
rectly entered higher education, only 61% of students 
whose parents’ school attainment is maximum a matu-
rity certificate or who come from families in a below-av-
erage financial situation can be characterised accord-
ingly (Figure 4.15).
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Figure 4.15: Time of first entry into higher education, by family’s income in childhood and parents’ highest school attainment
Source: EUROSTUDENT VII Hungary, 2019
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Figure 4.14 showed that work-related reasons were indicated 
as an obstacle to starting higher education studies somewhat 
more often by those taking their maturity examination in a 
vocational grammar school. However, working before higher 
education studies may be associated with the delayed start 
of studies, but it is also possible that students have to work 
before higher education or even during secondary educa-
tion due to financial reasons. Whereas on average, 51% of 
those taking their maturity examination in a secondary gram-
mar school had some paid jobs (also including paid student 

work or paid professional practice) before starting their first 
higher education studies, the corresponding figure was 67% 
for those taking their maturity examination in a vocational 
grammar school. Nevertheless, working before higher edu-
cation does not necessarily mean working in a full-time job; 
however, working more than 20 hours weekly for at least one 
year was 2½ times more typical of those entering into higher 
education after taking their maturity examination in a voca-
tional grammar school than of those studying in a secondary 
grammar school. (Figure 4.16).
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The frequency of working before higher education stud-
ies can also be associated with the timing of the student’s 
application and admission to higher education. Averagely, 
55% of those directly entering higher education did not 
work at all (within this 49% of those studying in vocational 
grammar schools and 55% of those studying in secondary 
grammar schools), whereas the number of those working 
only for a shorter time is 38-39% in both groups. Among 
those  starting their further studies within two years, a high-
er number of students from secondary grammar schools 
worked, presumably because, for those graduating from a 
vocational grammar school, the main reason for a delay of 
such a short time is related to the continuation of VET stud-
ies. In contrast, those starting their further studies later than 
those from vocational grammar schools were employed to 
a greater degree, mainly in full-time employment. All this 
suggests that those attending vocational grammar schools 

take a more indirect route over a longer period. If they do 
not directly continue their studies, they start to work in full-
time jobs more frequently following maturity examination, 
and many of them change their mind regarding higher edu-
cation studies only after a few years.

Working before higher education studies correlates with 
the financial situation of the family in the students’ childhood 
and whether at least one parent has a tertiary degree, even 
with the differences in secondary school background taken 
into consideration. Although the values of students in voca-
tional grammar schools and students in secondary grammar 
schools hardly differ regarding those working for a shorter pe-
riod, there is a considerable difference in permanently work-
ing more than 20 hours weekly, which can be partly explained 
by the different times of entering higher education; similar-
ly, differences in family background are also reflected here  
(Figure 4.17).



45

4. Entry from secondary school into higher education

17.5%

33.7%

10.5%

28.6%

7.8%

21.5%
15.6%

32.5%

8.6%

23.4%

5.2%

6.5%

3.5%

4.2%

3.6%

5.8%

4.0%

5.3%

3.8%

4.9%

39.5%

30.4%

36.6%

33.6%

34.5%

33.9%
36.5%

31.5%

36.4%

34.3%

37.8%
29.5%

49.4%

33.6%

54.1%

38.8% 43.8%

30.7%

51.2%

37.4%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Secondary
grammar

school

Vocational
grammar

school

Secondary
grammar

school

Vocational
grammar

school

Secondary
grammar

school

Vocational
grammar

school

Secondary
grammar

school

Vocational
grammar

school

Secondary
grammar

school

Vocational
grammar

school

Below-average Average Above-average Maximum secondary
education

Minimum one parent
with higher education

degree

Financial situation in childhood (N = 6,613) Parents' school attainment (N = 6,590)

Permanent paid job for at least one year, more than 20 hours weekly

Permanent paid job for at least one year, less than 20 hours weekly

Worked less than one year

Did not work

Figure 4.17: Working before first higher education studies, by the type of secondary school issuing the maturity certificate, family’s 
income in childhood and parents’ highest school attainment
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Students’ study experience, including their opinion on and 
evaluation of the training, teachers and institutions, is also in 
the focus of the EUROSTUDENT Research. Accordingly, several 
question blocks focus on these topics, and based on the results 
of previous waves, the applied indicators have been further 
developed and supplemented by the international consortium 
experts in wave VII. Thus, the present questionnaire focuses 
on the factors and conditions that may hinder students’ study 
advancement. Some additional questions were integrated into 
the questionnaire, adapted for the Hungarian conditions, to 
allow a more thorough examination of the aspects that are 
presumably important for the students (for example, teach-
ers’ evaluation or assessment of certain types of student ser-
vices). The main indicators, whose 5-stage evaluation scales 
have been converted into 2-stage format (except for those re-
lated to the difficulties experienced during the studies, which 
were dichotomous questions), are reviewed below, by institu-
tional cluster, grouped according to formal status.

The vast majority of students in day-time training (82%) 
mostly or entirely agreed that it had always been clear to 
them that they would study in higher education one day and 
obtain a degree. A ratio somewhat above the average among 
the students of institutions offering classical university study 
programmes (85%) thought as above. In contrast, the lowest 
number (three-quarters) certain for a long time on their intent 
to study further can be observed in relatively small church 
institutions. Regarding the general evaluation of the train-
ing level and the potential use of skills acquired in the study 
programmes in the future, the answers show a more mixed 
picture. Slightly more than half of those in day-time training 
(55%) would recommend their study programmes to others; 
compared to this, students in the clusters of institutions offer-
ing mainly study programmes in engineering science or eco-
nomic sciences were a few percentage points higher. Among 
those in full-time training, 49% felt that the study programmes 
they attend rather or very well prepared them for the Hun-
garian labour market; however, considering the international 
labour market, only three-tenths of the above students ex-
pected similarly favourable prospects. At the same time, while 
those expecting good career prospects in Hungary due to their 
study programmes returned above-average figures from insti-
tutions mainly offering study programmes in economic scienc-
es, regarding international opportunities, those studying in 
institutions offering classical university study programmes 
showed slightly above-average levels of optimism. A below-av-
erage number thought that the skills acquired in their study 
programmes would be useful in the Hungarian or foreign la-
bour market among the students in institutions mainly offer-
ing study programmes in arts or bachelor degree programmes 
in teacher training or institutions with a specialist profile. Nev-
ertheless, students attending relatively small church institu-

tions offering mainly study programmes in religious science 
or possibly offering study programmes in teacher training are 
a special group as almost one and a half times more of them 
gave a positive evaluation on the quality of their training and 
the expected future value of the skills acquired in their study 
programmes (Figure 5.1).

More than three-quarters of those studying in corre-
spondence or evening training and distance learning training 
(76%) reported that they had long been committed to fur-
ther study. An even higher number agreed among students 
in institutions offering classical university study programmes 
(80%). Nevertheless, among the part-time students studying 
in institutions mainly offering study programmes in arts or 
religious science, a below-average ratio (70% and 52%, re-
spectively) had planned further studies for a long time. In the 
institutions offering classical university study programmes or 
mainly offering study programmes in teacher training, or in 
institutions with a specialist study profile, a slightly above-av-
erage ratio, i.e. two-thirds of students in part-time training 
said that they would recommend their study programmes to 
others as well, and the same students also mostly or entirely 
agreed to an above-average proportion that they had been 
well prepared for scientific research activity. In the above 
institutions, part-time students mostly or entirely thought 
that they were provided with useful, practical skills 2–6 per-
centage points higher than the average 46%, whereas those 
thinking that their preparation would be useful or very useful 
in the Hungarian labour market exceeded the average 49% 
by 5–6 percentage points. The ratio of those being satisfied 
with these aspects among part-time students in institutions 
mainly offering study programmes in engineering science 
was slightly below the average, whereas among part-time 
students in institutions mainly offering study programmes 
in economic sciences, it was significantly lower. Neverthe-
less, considering the usability of the preparation provided 
by their study programmes in an international environment, 
in addition to those in institutions mainly offering study pro-
grammes in teacher training or institutions with a specialist 
profile, a slightly (by 2–3 percentage points) above-average 
ratio of students in institutions offering study programmes 
in economic sciences were more optimistic. However, the 
number of satisfied students among all part-time students 
was only 24%. Except for the question focussing on the prac-
tical usability of the skills acquired in the study programme, 
an extremely high number of satisfied students can be ob-
served among those in relatively small church institutions, 
exceeding the average by 20–30 percentage points. Contrary 
to the above, among the part-time students in institutions 
mainly offering study programmes in arts, a considerably 
lower number gave a positive evaluation of training quality 
(Figure 5.2).
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Figure 5.1: Satisfaction with the different training characteristics by institutional cluster, students in day-time training
Source: EUROSTUDENT VII Hungary, 2019
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Figure 5.2: Satisfaction with the different training characteristics by institutional cluster, students in part-time training
Source: EUROSTUDENT VII Hungary, 2019
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More than half the students in day-time training are mostly or 
entirely satisfied with leisure and entertainment opportunities 
and student-friendly facilities. Regarding the former, a slight-
ly higher number are satisfied in institutions offering classical 
university study programmes, whereas, with the latter aspect, 
the ratio of satisfied students is somewhat higher in institu-
tions mainly offering study programmes in economic sciences, 
or study programmes in teacher training, or specialist study 
programmes, which is presumably not independent of the size 
of institutions and their location according to the settlement 
type. Here the ratio of satisfied students was also  outstanding 
among those in church institutions mainly offering study pro-
grammes in religious science, whereas it was considerably 
below average among the students in institutions mainly of-

fering study programmes in the arts. More than six-tenths of 
students in day-time training have contact with many students 
in their study programme, and more than two-thirds of them 
know many fellow students with whom they can discuss sub-
ject-related questions. Students in institutions offering clas-
sical university programmes were satisfied with their social 
and professional relationships to a somewhat higher number, 
whereas those studying in institutions mainly offering study 
programmes in arts or religious science were more satisfied 
to a significantly above-average level (again, not independent 
of the relatively smaller size of these latter institutions). At the 
same time, a somewhat lower ratio of students in institutions 
mainly offering study programmes in economic sciences is sat-
isfied with the contact opportunities (Figure 5.3).
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Figure 5.3: Satisfaction with the study environment and students’ relationships by institutional cluster, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019

* Questions of the National Education Panel Study (Germany). Source: Dahm, G.; Lauterbach, O. & Hahn, S. (2016): Measuring Students’ Social and Academic 
Integration – Assessment of the Operationalisation in the National Educational Panel Study. In Blossfeld, H.-P.; von Maurice, J.; Bayer, M. & Skopek, J. (edit.): 
Methodological Issues of Longitudinal Surveys. The Example of the National Educational Panel Study (pp. 313–329), Wiesbaden, Springer VS.
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Among part-time students, the proportion of rather or very 
satisfied students is a few percentage points lower than that 
of students in day-time training, which is mainly expressed in 
the issue of personal relationships among students; however, 
this is not surprising considering the lower number of contact 
lessons due to the characteristics of the training. At the same 
time, maintaining contact with fellow students in professional 
issues was evaluated as good or very good by almost the same 
number. It can also be observed in most indicators that satis-
faction is significantly above average in students of church insti-
tutions mainly offering study programmes in religious science 

and possibly offering study programmes in teacher training. In 
contrast, it is below average among students attending high-
er education institutions offering mainly study programmes in 
arts. Among students in part-time training, the number of sat-
isfied students is 2-3 percentage points higher in institutions 
offering classical university study programmes, whereas in in-
stitutions mainly offering study programmes in teacher train-
ing or specialist study programmes, it is about 5-15 percentage 
points higher, except for the student-friendly facilities, where 
students in institutions offering classical university study pro-
grammes are satisfied to a lower ratio (Figure 5.4).
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Figure 5.4: Satisfaction with the study environment and students’ relationships by institutional cluster, students in part-time training

Source: EUROSTUDENT VII Hungary, 2019

* Questions of the National Education Panel Study (Germany). Source: Dahm, G.; Lauterbach, O. & Hahn, S. (2016): Measuring Students’ Social and Academic 
Integration – Assessment of the Operationalisation in the National Educational Panel Study. In Blossfeld, H.-P.; von Maurice, J.; Bayer, M. & Skopek, J. (edit.): 
Methodological Issues of Longitudinal Surveys. The Example of the National Educational Panel Study (pp. 313–329), Wiesbaden, Springer VS.
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Nearly three-quarters of students in day-time training 
said that they got along well with their lecturers, and 
more than six-tenths of them stated that their teachers 
were rather or completely helpful. However, barely more 
than every second student in day-time training felt that 
lecturers were interested in what they had to say, and 
less than half of them reported that their lecturers gave 
them helpful feedback, motivated them to do their best 
work or were extremely good at explaining things. Re-
garding these aspects, the ratio of rather or very satisfied 
students was typically above average among students in 
institutions mainly offering study programmes in arts, in 

church institutions mainly offering study programmes 
in religious science, and in some instances, in those at-
tending institutions mainly offering bachelor degree pro-
grammes in teacher training or having a specialist profile. 
Nearly sixty per cent of students said it was important for 
them to give feedback on the work of their lecturers, and 
a similar ratio thought that students’ assessment of the 
lecturers’ work was important for their instructors and 
their institution. An above-average average ratio of stu-
dents in day-time training in institutions mainly offering 
study programmes in religious science, arts, or economic 
sciences had a similar opinion (Figure 5.5).
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Figure 5.5: Satisfaction with the lecturers by institutional cluster, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019

*  Questions of the National Education Panel Study (Germany). Source: Dahm, G.; Lauterbach, O. & Hahn, S. (2016): Measuring Students’ Social and Academic 
Integration – Assessment of the Operationalisation in the National Educational Panel Study. In Blossfeld, H.-P.; von Maurice, J.; Bayer, M. & Skopek, J. (edit.): 
Methodological Issues of Longitudinal Surveys. The Example of the National Educational Panel Study (pp. 313–329), Wiesbaden, Springer VS.
** Adapted questions of Course Experience Questionnaire 2017 (Student Experience Survey Australia).
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In a significant number of indicators related to the satisfac-
tion with lecturers, a slightly higher proportion of part-time 
students gave positive answers compared to those attending 
day-time training. The ratio of those getting along rather or 
very well with their lecturers was 76%, whereas the number of 
those experiencing help from their teachers was almost two-
thirds, i.e. the ratio of those being satisfied with this aspect 
was three or four percentage points higher. Compared to those 
in day-time training, those reporting that their lecturers were 
interested in what they had to say was five percentage points 
higher (57%). The ratio of students finding the explanations of 
their lecturers rather or fully understandable is 56%, and they 
received helpful feedback and were motivated by their lectur-
ers to do their best work in 50-50%, which means the satisfied 

students were five-ten percentage points higher in the above 
issues. In most questions evaluating the lecturers, among the 
major institutional clusters, those in institutions mainly offer-
ing study programmes in engineering science or economic 
sciences gave positive answers in the lowest proportion, typ-
ically five-ten percentage points below the average, whereas 
considering institutions with a relatively low number of stu-
dents, the ratio of satisfied students was extremely low among 
those in part-time training at institutions mainly offering study 
programmes in arts. However, an above-average ratio was sat-
isfied with their lecturers in church institutions mainly offering 
study programmes in religious science and institutions mainly 
offering study programmes in teacher training or having a spe-
cialist profile (Figure 5.6).
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Figure 5.6: Satisfaction with the lecturers by institutional cluster, students in part-time training

Source: EUROSTUDENT VII Hungary, 2019

*  Questions of the National Education Panel Study (Germany). Source: Dahm, G.; Lauterbach, O. & Hahn, S. (2016): Measuring Students’ Social and Academic 
Integration – Assessment of the Operationalisation in the National Educational Panel Study. In Blossfeld, H.-P.; von Maurice, J.; Bayer, M. & Skopek, J. (edit.): 
Methodological Issues of Longitudinal Surveys. The Example of the National Educational Panel Study (pp. 313–329), Wiesbaden, Springer VS.
** Adapted questions of Course Experience Questionnaire 2017 (Student Experience Survey Australia).
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Nearly two-thirds of students in day-time training are rather or 
entirely satisfied with the study spaces, opportunities and devic-
es available in their institutions. Share of students giving a posi-
tive opinion on the features of their institutions was the highest 
in institutions mainly offering study programmes in economic 
sciences, and the lowest in the institutions mainly offering study 
programmes in arts. Those being rather or fully satisfied with the 
work of the Students’ Union was 43%. Regarding student ser-
vices, among those giving valid answers, less than every second 
student found student counselling and peer counselling good or 
very good. Only one-third of them thought the same about study 
support facilities and bridging courses; less than one-third of 
them have a positive opinion on the support for the subsequent 
transition from higher education to the labour market. Less than 
one-fourth thinks the same about the support for balancing their 
learning and family, and less than one-fifth consider the support 

for balancing learning and work good or very good. (We did not 
count here those students in day-time training who did not need 
the above services earlier.) Regarding almost all student services 
and institutional support, students in church institutions mainly 
offering study programmes in religious science are satisfied to 
the highest level. In many of the studied indicators, the lowest 
level of satisfied students can be observed among those in insti-
tutions mainly offering study programmes in arts. Nevertheless, 
an above-average number gave a positive evaluation of the library 
and information technology, study support facilities, and the sup-
port to balance learning and paid job among students in institu-
tions mainly offering study programmes in economic sciences. An 
above-average number of students in relatively small institutions 
mainly offering study programmes in teacher training or special 
study programmes positively evaluated the latter aspect and the 
support to balance learning and family (Figure 5.7).
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Figure 5.7: Satisfaction with the study support services provided by the institution by institutional cluster, students  
in day-time training

Source: EUROSTUDENT VII Hungary, 2019
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Students in part-time training are satisfied with some aspects 
of student services in a higher proportion, whereas in some 
cases in a lower level than those in day-time training. Those be-
ing rather or entirely satisfied with the study spaces and devic-
es available in the institution were six percentage points higher, 
whereas in student counselling, mentoring and study support 
services, the proportion was three percentage points higher. 
At the same time, they were satisfied with the work of the Stu-
dents’ Union and the support for transition from higher educa-
tion to the world of work in nearly identical ratios. The ratio of 
those evaluating the support to balance learning and paid jobs 
besides their studies as good or very good was by nearly ten 
percentage points higher among students in part-time training 

than in those attending day-time training. Apart from questions 
regarding present and future work, students in church institu-
tions mainly offering study programmes in religious science 
are the most satisfied, even thirty percentage points above 
the average. It should be noted that those  attending part-time 
training in institutions mainly offering bachelor degree study 
programmes in teacher training or having a specialist profile 
are satisfied with institutional support services in many issues 
to a significant degree. In comparison, students in institutions 
mainly offering study programmes in engineering science, and 
particularly in institutions mainly offering study programmes 
in arts, were below-averagely satisfied in some instances  
(Figure 5.8).
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Source: EUROSTUDENT VII Hungary, 2019
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While 17% of those in day-time training typically did not face 
severe difficulties due to personal or study-related reasons, 
intra-institutional organisation issues (planning timetable, 
limitations on headcount in courses) caused problems for 
45%, meeting study requirements for 44%, and administra-
tive issues (registration procedures for courses, recording 
grades, recognition of credits) for 33%. Among those in day-
time  training, somewhat more than every fourth student had 
already coped with the lack of motivation, every sixth stu-
dent with financial problems and every ninth student with 
study-related difficulties due to paid jobs beside their studies. 
Nevertheless, having children caused problems in less than 
1%. In addition to the above, significant differences can be 
observed in students by institution types. While students in 
day-time training attending institutions mainly offering study 
programmes in economic sciences, institutions mainly offer-

ing study programmes in teacher training or specialist study 
programmes and institutions offering classical university study 
programmes faced institution-related problems more often, in 
addition to the latter institution type, students in institutions 
mainly offering study programmes in engineering science 
coped with problems related to study requirements and the 
lack of motivation in most cases. Students had financial prob-
lems affecting their efficiency in studying mostly in institutions 
mainly offering study programmes in arts; in addition to this 
student group, those in institutions mainly offering study pro-
grammes in economic sciences and church institutions mainly 
offering study programmes in religious science were mostly 
hindered by problems related to their paid jobs. Nevertheless, 
in the latter institution type, students who usually did not have 
any problems hindering their studies were in the highest pro-
portion in full-time training (43%) (Figure 5.9).
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Figure 5.9: Difficulties experienced in higher education studies by institutional cluster, students in day-time training 

Source: EUROSTUDENT VII Hungary, 2019



56

5. Students' study experience

The ratio of part-time students who said they did not cope with 
severe personal or study-related problems was similar to that 
of students in day-time training (17%). Nevertheless, paid jobs 
alongside their studies was the most important problem for 
them as balancing paid jobs and learning was a problem for 
almost every second student of the above group, contrary to 
11% among those in day-time training. The distance of study 
location from their home or accommodation was a problem 
for 23% of those in part-time training, which is six percentage 
points higher than those in day-time training. Whereas having 
children caused study problems for less than 1% among stu-
dents in day-time training, it was more than 10% among stu-
dents in part-time training. However, compared to students 
in full-time training, intra-institutional training organisation or 
study-related administrative issues caused problems only for 
a lower number of part-time students, the former issue was 
mentioned by 35%, whereas the latter one by 26%. Too dif-
ficult study requirements was an obstacle for 29%, whereas 
11% of students in part-time training were hindered by their 
lack of motivation to a level fifteen percentage points lower 

than students in day-time training. Fewer students, only 12% 
of them experienced study obstacles due to financial problems 
(not independently of a higher share of students working and 
thus, living on their own incomes). Students of institutions 
offering classical university study programmes in part-time 
 training experienced difficulties related to their paid jobs or 
too  demanding study requirements at an above-average level. In 
contrast, those in institutions mainly offering study programmes 
in engineering science, in addition to the latter problem, were 
hindered by intra-institutional training organisation issues to an 
above-average level. In institutions mainly offering study pro-
grammes in economic sciences, part-time students mentioned 
training organisation and study administration problems to an 
above-average level. The latter problems were experienced more 
often by those in institutions mainly offering bachelor degree 
programmes in teacher training or special study programmes, 
too. Students in part-time training in institutions mainly offering 
study programmes in arts faced problems related to their paid 
jobs, organisation issues, lack of motivation or excessive travel 
to an above-average level (Figure 5.10).
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Figure 5.10: Difficulties experienced in higher education studies by institutional cluster, students in part-time training 

Source: EUROSTUDENT VII Hungary, 2019
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About one-third of students studying in both day-time and part-
time training faced rather or very often the fact that it was of-
ten hard to discover what was expected of them in their study 
programmes. A lower ratio, i.e. one-fifth of students in full-time 
training and about every sixth student in part-time training, of-
ten felt that they did not really belong in higher education. In-
dependent of their formal status, only 8% of students have ever 
thought about completely abandoning their higher education 

studies. Regarding the above aspects, students being uncertain 
about the successful completion of their education was some-
what higher than the average in students attending institutions 
offering classical university study programmes and institutions 
mainly offering study programmes in engineering science, 
whereas among students in part-time training, the above ratio 
was extremely high among students in institutions mainly offer-
ing study programmes in arts (Figure 5.11 and 5.12).
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Figure 5.11: Proportion of students being uncertain about their higher education studies by institutional cluster, students 
 in day-time training

Source: EUROSTUDENT VII Hungary, 2019

*  Questions of the Course Experience Questionnaire 2017 (Student Experience Survey Australia).
** Adapted question of Transformation des Sekundarschulsystems und akademische Karrieren (TOSCA). Source: Trautwein, U.; Jonkmann, K.; Gresch, C.; 
Lüdtke, O.; Neumann, M.; Klusmann, U.; Husemann, N.; Maaz, K.; Nagy, G.; Becker, M. & Baumert, J. (2007): Transformation des Sekundarschulsystems 
und akademische Karrieren (TOSCA). Dokumentation der eingesetzten Items und Skalen, Welle 3. Berlin, Max-Planck-Institut für Bildungsforschung.
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Some characteristics of students in master degree programmes
Out of the responders in the weighted sample, 1,075 per-
sons studied in master degree programmes. The following 
sections review the starting times of students’ studies in 
master degree programmes, their motivations and their 
study experience. 

While 75% of students participated in day-time train-
ing, 25% of them attended part-time training at the time of 
completing the questionnaire, the proportion of students in 
correspondence or evening training was the highest among 
those participating in a master degree programme, 34% stud-
ied in such study programmes. Students in master degree 

programmes most often continue their studies directly after 
obtaining their previous degree, i.e. presumably in the follow-
ing semester: 54% started their studies within less than one 
year, 18% waited between one and two years before their fur-
ther studies, whereas 27% waited more than two years after 
obtaining their previous qualification. Out of the 709 students 
in day-time training, 65% waited less than one year before 
continuing their studies, one-fifth of them waited a period 
between one and two years, whereas 16% waited more than 
two years. Nevertheless, numbers were different in students 
attending part-time training: 49% waited more than two years 

* Questions of the Course Experience Questionnaire 2017 (Student Experience Survey Australia).
** Adapted questions of Transformation des Sekundarschulsystems und akademische Karrieren (TOSCA). Source: Trautwein, U.; Jonkmann, 
K.; Gresch, C.; Lüdtke, O.; Neumann, M.; Klusmann, U.; Husemann, N.; Maaz, K.; Nagy, G.; Becker, M. & Baumert, J. (2007): Transformation des 
Sekundarschulsystems und akademische Karrieren (TOSCA). Dokumentation der eingesetzten Items und Skalen, Welle 3. Berlin, Max-Planck-Institut 
für Bildungsforschung.
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after obtaining their first qualification to start their studies, 
33% waited less than one year, whereas 18% waited a period 
between one and two years (Figure 5.13).

Regarding the motivation to study further in a master de-
gree programme (Figure 5.14), it is rather or very typical of 
16% of responders that they study in a master degree pro-
gramme because they do not wish to start working yet and 
would like to stay students as long as possible, while 84% of 
them only agree moderately or do not agree with the above 
statement, which means that the vast majority do not wish to 
delay their entry into the labour market. Among the respond-
ers, 82% agreed with the statement that they participated in 
a master degree programme because they enjoyed learning 
new things, whereas 18% agreed moderately or did not find 
this valid for themselves. In addition to learning new things, 
better career prospects are also a motivation factor in further 
studies: the above motivation is typical of 81%, whereas 19% 
can be characterized by it only moderately or not at all.

Preparation for an academic career is a motivation for fur-
ther studies in a master degree programme in 37%, whereas 
63% do not necessarily imagine a scientific career for them-
selves; therefore, the above factor did not contribute or con-
tributed only moderately to starting the study programme. 
Those agreeing with the statement that they only waste their 
time and do not know why they participate in a master de-
gree programme had the lowest figure: 91% did not agree 
with the above statement, and only 9% said that further stud-
ies were unnecessary.

Regarding the motivations of students attending mas-
ter degree programmes by study fields, it can be stated 
that delaying entry into the labour market, i.e. the wish to 
stay students as long as possible is the least characteristic of 
those in teacher training: in this study field, only two persons 
chose the rather or very characteristic answer option. (This 
is probably related with the characteristic of the field, i.e., a 
master’s degree is not required to practice the professions 
and pedagogical tasks taught in the relevant bachelor’s de-
gree programmes.) Delaying entry into the labour market is a 
motivation among those attending study programmes in ag-
ricultural science, computer science and information technol-
ogy, engineering science and natural sciences in the highest 
proportions, almost one-fifth of those in the above master 
degree programmes. Learning new things mostly motivates 
those in master degree programmes in agricultural science: 
91% feel the above motivation rather or very characteristic. 
They are followed by students in master degree programmes 
in arts and humanities, where 89% of responders study in 
a master degree programme for the above reason, among 
others. Among students in a master degree programme in 
economic sciences or teacher training, 84%, whereas among 
students attending a master degree programme in engineer-
ing science, 79% agreed with the above statement. Better 
career prospects attract 91% of those studying in a master 
degree programme in agricultural science, whereas, in the 

study fields of economic sciences, natural sciences and engi-
neering science, the level is 85%. Interestingly, better career 
prospects motivate studying in only 63% of those attending 
a master degree programme in teacher training. Prepara-
tion for a scientific career motivates those attending a mas-
ter degree programme in the study fields of health science 
and natural sciences, as three-fifths of responders find the 
above statement rather or very characteristic for themselves. 
(Among the study fields, those studying a master degree pro-
gramme in health science, the highest number feel that they 
only waste their time; however, this is only seven persons due 
to the low number of cases.)

Regarding their experience and satisfaction with higher 
education, among those studying in a master degree pro-
gramme, 31% agreed with the statement that it was often 
hard to discover what was expected of them in their study 
programme, whereas 69% felt this moderately characteristic 
or did not feel it characteristic of themselves. Only 14% often 
have the feeling that they do not belong in higher education, 
whereas at the bachelor degree level, this figure is 20%. Re-
garding students’ relationships, 69% of students in a master 
degree programme said that they knew many fellow students 
with whom they could discuss subject-related questions. This 
is similar to those attending a bachelor degree programme 
(66%). Among the students attending a master degree pro-
gramme, 57% rather or entirely agreed with the statement 
that they had contact with many students in their current 
study programme. Only 8% of students in a master degree 
programme felt at the time of completing the questionnaire 
that they were seriously thinking about changing their study 
programme, whereas the figure was 11% in students attend-
ing a bachelor degree programme. Some 8% of students at the 
master degree level answered that they were seriously think-
ing of completely abandoning their higher education studies. 

Examining the satisfaction with lecturers, students in 
a master degree programme gave outstandingly positive 
evaluations in every question, compared to all other study 
levels. More than half of those attending a master degree 
programme rather or entirely agreed with the statement 
that lecturers motivated them to do their best work. Among 
those in bachelor, short-cycle or long national degree pro-
grammes, 43% agreed with the above, which is ten percent-
age points lower. The headcount of students in a master de-
gree programme is lower; therefore, it is presumably easier 
for them to contact their lecturers; similarly, seminars and 
lectures held for a low number of students allow more mo-
tivation and support for students. More than half of those 
attending a master degree programme felt that lecturers 
were extremely good at explaining things, whereas, among 
those in a bachelor degree programme, 45% agreed with 
the above. Among those attending a master degree pro-
gramme, 83% felt at the time of completing the question-
naire that they got along well with the lecturers, and 66% 
agreed that the lecturers were interested in what they had 
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to say (Figure 5.15). The latter figure was 52% in bachelor 
degree programmes, whereas in short-cycle and long na-
tional degree programmes it was 49%.

When asked about their satisfaction with the institution, 
71% of those attending a master degree programme were en-
tirely or mostly satisfied with the institutional infrastructure, 
whereas only one-tenth of them answered that they were not 
at all satisfied. Half of those in a master degree programme 
were satisfied with the standards of student counselling, peer 
counselling and mentoring, whereas in the case of students 
in a bachelor degree programme, the above ratio is 58%. 
Among those in a master degree programme, 60% are entire-
ly or rather satisfied with leisure and entertainment opportu-
nities. Among students in a bachelor degree programme, the 
above figure is 63%. In master degree programmes, 51% are 
satisfied with the work of the Students’ Union, whereas those 
in a long national degree programme were the most satisfied 
with the work of the Students’ Union, which meant 61% of 
the responders.

Among students in a master degree programme, 38% 
found study support services such as tutoring or bridg-
ing courses entirely or partly sufficient. At the same time, 
 regarding all training levels, students in a master degree pro-
gramme use the above services least, being only two-fifths of 
them. Those attending long national degree programmes are 
the most satisfied with study opportunities (library, computer 
availability), which is almost 80% of students, while in those 
attending a master degree programme it is only 71%.
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In addition to their basic demographic and study charac-
teristics, the heterogeneity of those studying in higher ed-
ucation can be well expressed through the living conditions 
in which they study. While a significant proportion of them 
live in the household of their parents or families, others use 
some accommodation related to their higher education in-
stitution, some other students live in another type of ac-
commodation alone, with their own families, with their chil-
dren or with fellow students as they are unable to use either 
of the two above options. It is evident that students whose 
general needs are fulfilled mainly by their parents will have 
completely different financial demands than those who al-
ready maintain their households and might be responsible 
for taking care of others. It is also easily understandable that 
the various accommodation and living conditions influence 
the time spent on the different activities and tasks and thus 
the efficiency and success of studies. Finally, these factors 
are the basis for students’ very different support needs in 
different life situations. Therefore, the different student 
groups’ living situations and options should be examined, 
and the correlations of the above factors with students’ so-
cial and study conditions should be identified. This chapter 
gives an overview of the above.

The questionnaire of EUROSTUDENT VII surveyed students’ 
living conditions by two indicators. On the one hand, it asked 
about the type of accommodation where students usually live 
during their study periods; on the other hand, it asked about 

the persons living in the same household as the restpondents. 
According to the data cleaning guidelines of EUROSTUDENT in-
ternational consortium, the above two indicators were pooled 
into one index with three categories, distinguishing those liv-
ing with their parents (or other elderly relatives) in accommo-
dation under non-specified ownership, and those living in a 
dormitory or students’ hostel. The third group includes those 
not belonging to either group but living with others (except 
for their elderly family members), for example, with their own 
families, spouse or children, or friends; or alone, but they live 
in an independent household. For simplicity, the latter group 
will be referred to as the group of those living independently. 
After studying living conditions and the level of students’ sat-
isfaction, its correlation with the social situation will be sepa-
rately examined.

Nearly one-third of those studying in day-time training live 
with their parents, almost the same proportion live in a dormi-
tory, and nearly four-tenths live in an independent household. 
The proportion of students living with parents is the highest 
(39%) at the institutions mainly offering study programmes in 
economic sciences, whereas their proportion is the lowest in 
the relatively small institutions typically offering bachelor de-
gree programmes in teacher training and relatively small spe-
cialist institutions; however, half of the students in the latter 
institutions live in a dormitory. Students in institutions mainly 
offering study programmes in arts live independently in the 
highest proportion (56%) (Figure 6.1).
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Figure 6.1: Distribution of students according to the type of accommodation, by institutional cluster, students in day-time training  
(N = 5,638)

Source: EUROSTUDENT VII Hungary, 2019
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Among part-time students, an insignificant proportion live in a 
dormitory in all institution types (typically between 2 and 5%), 
and those already living independently are significantly high-
er than those in day-time training. Independent living is almost 
three-quarters among all students, more than nine-tenths in insti-
tutions mainly offering study programmes in religious science, and 

even six-tenths in institutions mainly offering study programmes 
in arts. The proportion of those living with their parents is rela-
tively high in relatively small institutions offering bachelor degree 
programmes in teacher training or relatively small specialist insti-
tutions, and in institutions mainly offering study programmes in 
economic sciences or engineering science (Figure 6.2).

The examination of who the students are living with (instead 
of the type of accommodation) shows that among those in 
day-time training, those in institutions mainly offering study 
programmes in arts, and in church institutions offering study 
programmes in religious science (occasionally secular study 
programmes, teacher training) live together with their part-
ner, spouse or unmarried partner in the highest proportion 
(26%). Living with friends or fellow students is mostly typical 

of students in institutions mainly offering study programmes 
in engineering science (44%) and institutions mainly offering 
study programmes in teacher training or specialist study pro-
grammes (57%). The proportion of those living alone is the 
highest among students of church institutions, every eighth 
student (Figure 6.3). (In the case of the part-time students, 
the above figures do not differ significantly by institutional 
clusters.)
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Figure 6.2: Distribution of students according to the type of accommodation, by institutional cluster, students in part-time training 
(N = 1,833)

Source: EUROSTUDENT VII Hungary, 2019
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Among students in day-time training, regarding their accommo-
dation, those living independently are satisfied with the location 
of their accommodation in the highest proportion (81%) (which 
was probably chosen by them to some extent); whereas, those 
satisfied with the general state of their accommodation and the 
number of roommates (88% and 87%, respectively) is the highest 
among those living with their parents. Those living in a dormitory 
are the least satisfied with the general state of their accommoda-
tion; however, this is over half of them (59%), and the proportion 
of those being satisfied with the number of their roommates is 
the lowest (more than two out of three responders) among them 
as well (Figure 6.4).

Among students in part-time training, those living in a dormi-
tory were the most satisfied with the location of their accommo-
dation, although they are represented in a low proportion in the 
sample; 80% were satisfied with the dormitory location. Never-
theless, similarly to those in day-time training, the proportion of 
those being satisfied with the general state of their accommoda-
tion (57%) and the number of roommates (80%) was the lowest 
among those living in a dormitory. The proportion of those being 
satisfied with the former aspect was the highest among those 
living with their parents (85%), whereas the most students hav-
ing a positive opinion on the latter aspect (89%) were among 
those living independently (Figure 6.5).
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Figure 6.4: Proportion of students rather or entirely satisfied with the characteristics of their accommodation by accommodation type, 
students in day-time training (N = 5,191 – 5,642)

Source: EUROSTUDENT VII Hungary, 2019
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Those being satisfied with their living costs among students 
in day-time training are among the students living with their 
parents, which is undoubtedly due to the low costs they are 
exposed to, also preceding their fellow students living in a dor-
mitory. The proportion of those being satisfied with the dis-
tance from the location of their higher education studies is the 

lowest, meaning about half of the students, from those living 
with their parents. In contrast, the most students, nearly eight-
tenths of them are satisfied with the above being those living 
in a dormitory, while not surprisingly, those living with their 
parents are satisfied with the distance between their living 
place and their home is the highest, almost 80% (Figure 6.6).
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Figure 6.6: Proportion of students rather or entirely satisfied with some additional characteristics of their accommodation  
by accommodation type, students in day-time training (N = 5,162 – 5,614)

Source: EUROSTUDENT VII Hungary, 2019

Among the students in part-time training, regarding both costs 
and the distance from the location of training, those living in a 
dormitory were the most satisfied, three-quarters of them being 
rather or entirely satisfied with the above aspects. At the same 
time, this student group was the least satisfied with the distance 

from their home (living place of their family, parents) as only 41% 
of them were satisfied with this aspect. Regarding the latter as-
pect, those living with their parents were the most satisfied again; 
however, they felt disadvantaged by living far from their higher 
education institution in the highest proportion (55%) (Figure 6.7).
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Figure 6.7: Proportion of students rather or entirely satisfied with some additional characteristics of their accommodation  
by accommodation type, students in part-time training (N = 1,498 – 1,820)

Source: EUROSTUDENT VII Hungary, 2019
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Correlations between accommodation and financial situation
The following section examines the differences in the ac-
commodation characteristics of student groups in different 
social situations and their satisfaction with them among 
students in day-time training. More than one-third of those 
in an above-average situation (36%) live with their parents, 
and this figure is below 30% among those in  average and 
below-average situation. The highest proportion of those 
in a below-average situation (38%) live in a dormitory, and 
only one-third of them (33%) live independently, whereas 
this latter is significantly higher among those in an  average 
situation (44%). Nevertheless, slightly more than one-
fourth of those in an above-average situation live in a dor-
mitory (27%) (Figure 6.8).

While 18% of those in a below-average situation live 
with their partner, spouse or unmarried partner, this is 
somewhat lower among those in an above-average sit-
uation (15%). Those in a relatively favourable situation 
are one and a half times more likely to live alone (8%) 
compared to those in a relatively unfavourable situation 
(5%). The proportion of those living with friends, fellow 
students is 43-44% among those in an average and be-
low-average situation, whereas the proportion is signifi-
cantly lower among those in a relatively favourable situa-
tion (38%) (Figure 6.9).
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Figure 6.8: Distribution of students according to 
accommodation type, by social cluster, students in day-time 

training (N = 5,435)
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All satisfaction indicators showing a significant difference 
between student groups in different social situations ev-
idence that those in a relatively favourable situation are 
more satisfied with their accommodation conditions. The 
proportion of those in an above-average situation consid-
ering their costs spent on accommodation reasonable is 
80%, whereas less than half of those in a below-average 
situation have the same opinion. The state of accommo-

dation was evaluated as satisfactory by 63% of those in a 
below-average situation and 84% of those in an above-av-
erage situation. Considering the distance from their home, 
their parents’ home or the higher education institution, 
those in a below-average financial situation consider their 
accommodation conditions unfavourable more than those 
in an above-average financial situation. This is also true for 
the location and number of roommates (Figure 6.10).
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Having paid jobs while studying in higher education is in-
creasingly common among students. Although it is often a 
result of financial reasons, having paid jobs related to their 
studies might even motivate students to study. For example, 
it can make the knowledge acquired at the university more 
understandable, or it may allow putting knowledge into 
practice provided that the time needed does not prevent 
students from meeting their study requirements. Never-
theless, paid jobs not related to their studies may decrease 
study performance, particularly if students work a high 
number of hours, which may inevitably lead to drop-out or 
the interruption of studies.

Professional practice or internship is a particular form of 
working, closely related to higher education studies (and of-
ten required and/or supported by the institution), with the 
help of which students can gain an insight into the world 
of labour within their study field, and thus having paid jobs 
may be an integral part of studies. This concept led to the 
establishment of the dual training form, within which, con-
currently with their higher education studies, students gain 
experience in practice by working for a cooperating compa-
ny, mainly in engineering science, natural sciences, comput-
er science and information technology, economic sciences 
or agricultural science. The optional recognition of experi-
ence gained has also been included in the objectives of the 
Bologna process, either by recognising former jobs in some 
form during the procedure of admission to higher education 
or by replacing some training requirements by recognising 
former paid jobs related to the studies.

As a result of the above, students having different types 
of paid jobs during their lecture period will have different 
options for successfully completing their training. Further-
more, their financial resources, time balance, and living 
conditions in a broader sense will also vary, which means 
that having paid jobs should be considered a priority issue 
considering the social dimension of higher education. As the 
following analysis shows, differences in paid jobs establish 
a basis for the most important differences among students 
in addition to the demographic variations both in day-time 
and part-time training. These issues are examined in the fol-
lowing sections.

In all institutions, more than half of students in day-time 
training do not have any paid jobs in their lecture period. 
One-fourth of questioned students permanently work dur-
ing the whole semester, whereas 18% work from time to 
time. The proportions are very similar in institutions mainly 
offering study programmes in engineering science, and in 
relatively small institutions mainly offering bachelor degree 
programmes in teacher training or specialist programmes. 

Those not working is highest in institutions offering classi-
cal university study programmes (63%). Those permanent-
ly working is highest among students attending study pro-
grammes in economic sciences, which is 42% of questioned 
students. A similarly high proportion can be observed 
among students in church institutions offering religious, 
occasionally secular or teacher training study programmes 
(Figure 7.1).

The proportion having paid jobs while studying among stu-
dents in correspondence, evening or distance learning training 
significantly differs from that among students in day-time train-
ing. In all institutions, 90% of part-time students permanently 
work, and only 7% of them do not work with 4% working from 
time to time. Very similar figures can be observed in most in-
stitution types, and only students in institutions mainly offering 
study programmes in arts show a significant deviation, that is, 
67% of students work permanently, and 33% work from time 
to time (Figure 7.2). (In the latter case, however, the number of 
respondents is quite small.)

The weekly number of hours of paid jobs during the se-
mester is zero in nearly 60% of those in day-time training, 
which means they practically do not or hardly work. Regard-
ing students in full-time training, 30% work between 1 and 
20 hours weekly, whereas 15% work more than 20 hours. 
A very similar proportion can be observed in institutions 
mainly offering study programmes in engineering science 
and relatively small institutions mainly offering bachelor 
degree programmes in teacher training and relatively small 
specialist institutions. Students in church institutions offer-
ing religious, occasionally secular or teacher training study 
programmes work more than 20 hours weekly in the highest 
proportion; one-third of those questioned. Those in classi-
cal university study programmes work the least, as the ratio 
of those not working is 63%. The lowest proportion of those 
working more than 20 hours can also be observed in this 
group, only one-tenth of those questioned work more than 
20 hours in institutions offering classical university study 
programmes among those in day-time training (Figure 7.3).

More than eight-tenth of part-time students work more than 
20 hours a week. The share of those who work such high number 
of hours is even higher among students in institutions that main-
ly provide study programmes in economics sciences, at almost 
90%. The proportion of those who do not work at all is slight-
ly higher than average (8%) among those attending institutions 
that mainly provide study programmes in engineering science 
(9%), institutions offering classical university study programmes 
and in relatively small institutions mainly offering bachelor de-
gree programmes in teacher training or specialist programmes 
(Figure 7.4).
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Figure 7.1: Proportion of students having paid jobs permanently or from time to time while studying by institutional cluster, students in 
day-time training (N = 5,634) 

Source: EUROSTUDENT VII Hungary, 2019
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Figure 7.2: Proportion of students having paid jobs permanently or from time to time while studying by institutional cluster, students in 
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Figure 7.3: Distribution of students according to the weekly number of hours spent on paid jobs while studying, by institutional cluster, 
students in day-time training (N = 5,604)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 7.4: Distribution of students according to the weekly number of hours spent on paid jobs while studying, by institutional cluster, 
students in part-time training (N = 1,797) 
Source: EUROSTUDENT VII Hungary, 2019



71

7. Having paid jobs while studying

Regarding the motivations for having paid jobs while studying, 
58% of students working while studying in day-time training 
rather or very typically work to cover their living costs, where-
as it is nearly 80% among students in part-time training. This 
means that a considerably higher proportion of part-time stu-
dents work to cover their living costs compared to those in 
day-time training. Regarding this aspect, there is no significant 
difference between the students belonging to the different in-
stitutional clusters.

Among working students, 67% agreed with the statement 
that they worked to afford things they otherwise would not 
buy. Buying items in addition to their basic needs is a moti-
vation for students in similar proportions in institutions offer-
ing classical university study programmes and in institutions 

mainly offering study programmes in engineering science 
or economic sciences. The lowest proportion with the same 
motivation could be observed in church institutions offering 
religious and occasionally secular or teacher training study 
programmes, meaning 43% of working students. According 
to their formal status, differences can be observed among 
those in the above study programmes; buying such things 
motivates half of those in day-time training and 40% in part-
time training. A similar deviation can be seen among the for-
mal statuses in relatively small institutions mainly offering 
bachelor degree programmes in teacher training and rela-
tively small specialist institutions, nearly 70% of students in 
day-time training, whereas almost 60% of part-time students 
answered here ‘yes’ (Figure 7.5).
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Figure 7.5: Proportion of those having paid jobs to buy consumer goods beyond their basic needs among working students, by formal 
status and institutional cluster (N = 4,105) 
Source: EUROSTUDENT VII Hungary, 2019

Gaining professional experience is a motivation for 57% stud-
ying in all institutions. Students of church institutions offering 
religious, occasionally secular or teacher training study pro-
grammes are the least motivated by work experience, at only 
37% of the questioned students. The proportion of students 
motivated by gaining experience on the labour market is the 
highest in institutions mainly offering study programmes in 
economic science or arts as 67% of them answered ‘yes’ to 
the question. Differences between the formal statuses were 
the most significant in this latter two groups. In the institu-
tions having a mainly economic profile, 72% of students in 
day-time training, and 56% of part-time students are moti-

vated by gaining experience on the labour market, whereas 
in higher education institutions mainly offering study pro-
grammes in arts, nearly 70% of students in day-time training, 
and almost 55% of those in part-time training are motivated 
by that factor (Figure 7.6).

Covering study-related costs motivated half of all work-
ing students. A half of working students in institutions of-
fering classical university study programmes and mainly 
offering study programmes in engineering science or eco-
nomic sciences agreed with the statement that they could 
not afford to be a student in higher education without 
their paid jobs. The highest proportion of students who 
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could not study without their paid jobs can be observed 
in church institutions offering religious, occasionally secu-
lar or teacher training study programmes (80%). Covering 
study costs is a motivation for the lowest number of stu-
dents in institutions mainly offering study programmes in 
arts as 40% of students attending the above institutions 

answered accordingly. Understandably, there are consid-
erable differences among the formal statuses in almost all 
institution types. Nearly 30% of working students of all in-
stitutions in day-time training are motivated by covering 
study costs, whereas in correspondence students, the pro-
portion is 80% (Figure 7.7).
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Figure 7.6: Proportion of those having paid jobs to gain professional experience on the labour market among working students, by formal 
status and institutional cluster (N = 4,091)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 7.7: Proportion of those having paid jobs to cover their study-related costs among working students, by formal status and 
institutional cluster (N = 4,097)

Source: EUROSTUDENT VII Hungary, 2019
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Supporting others (child, partner, parent) financially motivates 
one-fifth of all working students to have paid jobs. Among 
those in day-time training, 10% of students financially support 
others this way, whereas it is nearly 40% in part-time students. 
Those in institutions mainly offering study programmes in arts 
are the least motivated to have paid jobs for supporting  others 
financially, which is only one-tenth of responders. However, 
their proportion is outstandingly high among students in 
church institutions offering religious, occasionally secular or 
teacher training study programmes, as nearly 60% of them 
support others from their earnings. Differences among the for-
mal statuses are significant everywhere, being the highest in 
students of relatively small institutions mainly offering bache-
lor degree programmes in teacher training and relatively small 

specialist institutions. Among the above students, 8% of those 
in day-time training support someone financially, whereas it is 
43% among those in part-time training (Figure 7.8).

Paid jobs rather or fully related to their studies characterise 
half of the working students studying in all institutions. Those in 
institutions mainly offering study programmes in arts, the high-
est proportion, 73%, of working students have paid jobs related 
to their studies. Those in church institutions offering religious, 
occasionally secular or teacher training study programmes the 
lowest proportion, one-fourth of the responders, have paid jobs 
related to their studies. The proportion of paid jobs related to 
their studies is relatively low among students in institutions of-
fering classical university study programmes, with 40% of them 
answering ‘yes’ to the question (Figure 7.9).
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Figure 7.8: Proportion of those having paid jobs to support others (child, partner, parents) financially among working students, by formal 
status and institutional cluster (N = 4,078) 
Source: EUROSTUDENT VII Hungary, 2019

50.8%
41.6%

56.4% 58.7% 57.7%
73.2%

25.3%

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

All students Day-time training Correspondence, evening or distance learning training

All institutions Institutions
offering classical 

university 
study 

programmes

Institutions 
mainly offering 

study 
programmes 

in engineering 
science

Institutions 
mainly offering

study 
programmes 
in economic 

sciences

Relatively small
institutions

mainly offering
study programmes
in teacher training
or special training

programmes

Institutions
mainly

offering
study 

programmes 
in arts

Church 
institutions offering 

religious, and 
occasionally secular 
or teacher training
study programmes

Figure 7.9: Proportion of those having paid jobs rather or fully related to their studies among working students, by formal status and 
institutional cluster (N = 4,099)

Source: EUROSTUDENT VII Hungary, 2019
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Half the students having paid jobs while studying feel that they 
are primarily workers and study in higher education in addition 
to their paid jobs; however, differences are significant among 
the formal statuses. Among those in day-time training, 17% 
consider themselves employees first, whereas among those 
in part-time training the number is 95%. This means that al-
most all students in correspondence, evening and distance 
learning training consider themselves employees first. Differ-
ences among the formal statuses are similar to the above in 
all institutional clusters. Students in institutions mainly offer-

ing study programmes in arts may be an exception as among 
them 15% of students in day-time training and 70% of those in 
part-time training consider themselves employees in the first 
place. Students in church institutions offering religious, occa-
sionally secular or teacher training study programmes consider 
themselves employees first in the highest proportion, which is 
almost 90% of responders. The difference between the formal 
statuses is the lowest here, 70% of those in day-time training, 
and 97% of students in part-time training consider themselves 
employees in the first place (Figure 7.10).
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Figure 7.10: Proportion of those primarily considering themselves workers and studying in addition to their paid jobs among working 
students, by formal status and institutional cluster (N = 4,118) 

Source: EUROSTUDENT VII Hungary, 2019

The examination of students’ average weekly working 
hours, the time spent visiting lectures, or individual learning 
gives a picture of their schedule. The weekly average work-
ing hours (also including non-working students) is 8.3 hours 
among students in day-time training in all institutions. The 
time spent on participating in the organised occasions of 
the training and visiting lectures is 18.5 hours on average, 
whereas the weekly average of the time spent on individual 
learning is 14.5 hours. This means students spend the most 
time on visiting lectures, which is followed by the time spent 
on individual learning and then that on working. Students in 
institutions offering classical university study programmes 
spend the least time working, less than 7 hours in a week. 
Those in church institutions offering religious, occasional-
ly secular, or teacher training study programmes work the 
most, 14.5 hours weekly on average. The time spent on visit-
ing lectures is the most among students in institutions main-
ly offering study programmes in arts, more than 22 hours 
weekly on average. Students in institutions mainly offering 
study programmes in economic sciences spend the least 
time (less than 15 hours) visiting lectures. The time spent 

on individual learning is the least among those in church in-
stitutions offering religious, occasionally secular or teacher 
training study programmes, approximately 9.5 hours week-
ly. Those in institutions mainly offering study programmes 
in arts spend the most time on individual learning, approxi-
mately 18.5 hours weekly (Figure 7.11).

Among those in day-time training, 54% would spend 
more time on paid jobs than now, whereas 13% would 
spend more time visiting lectures, and 53% think they spend 
insufficient time on individual learning. The proportion of 
those feeling that they would like to spend more time on 
their paid jobs, 61% of students in day-time training, is the 
highest in institutions mainly offering study programmes 
in arts. Those studying in institutions mainly offering study 
programmes in economic sciences would like to spend 
more time visiting lectures in the highest proportion, which 
is nearly 17% of responders. Those in church institutions 
offering religious, occasionally secular, or teacher training 
study programmes would spend more time on individual 
learning in the highest proportion, being 61% of respond-
ers (Figure 7.12).
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Relationship between student employment and financial 
situation
The following sections examine the characteristics of day-
time students’ paid jobs – the motivations for having paid 
jobs, the correlation of paid jobs to their studies and the 
weekly time spent on them – and the differences among the 
student groups belonging to the various social clusters. Re-
garding working, there are no significant differences among 
the student groups of different social status: slightly less 
than half of the students belonging to all the three exam-
ined groups worked at least from time to time in a paid job 
in the semester of the survey (which was 45% among those 
in below-average, 44% among those in average and 43% 
among those in an above-average situation).

Contrary to the above, the examination of the reasons 
for having paid jobs show significant differences. While 
the vast majority of those in a below-average social sit-
uation (85%) have paid jobs to cover their living costs, 
this is typical of slightly more than 40% of those in an 
above-average situation. The latter group can be charac-
terized to a high level by their motivation for having paid 
jobs to gain experience in the labour market (71%). There 
are significant differences as to what extent having paid 
jobs is forced onto the groups of different social situa-
tions. While nearly two-thirds of those in a below-aver-
age situation (66%) could not afford to be a student with-
out having a paid job, this only characterizes less than 
half of those even in an average situation (45%), whereas 

only 13% of those in an above-average situation are un-
der such pressure. Regarding those in a below-average 
situation, somewhat more than one-fifth of them have to 
support others financially (21%); this characterizes only 
6% of those in an above-average situation.

It can be observed in all examined reasons that students in 
a better social situation are in a considerably more comforta-
ble position regarding the labour market. It is shown that the 
better situation a student is in, the less they are forced to have 
paid jobs to cover their basic needs, and the more important it 
is for them to gain professional experience. Those in this group 
are considerably less pressured to have paid jobs to support 
either themselves or others (Figure 7.13).

The better the social situation of the group where a stu-
dent belongs to is, the better chance they can have a paid 
job closely related to their profession. While barely more than 
one-third of those in a below-average situation have paid jobs 
rather or very closely related to their studies, the same is true 
for more than a half of those in an above-average situation  
(Figure 7.14). Furthermore, it can be observed that those in an 
above-average situation, while studying, have paid jobs that 
are not only more closely related to their profession, but the 
time they spend on working is also below the average. While 
among those in a below-average situation, this accounts for 
more than 9 hours weekly, among those in an above-average 
situation, it does not reach 8 hours (Figure 7.15).
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The following chapter aims to provide an overview of the 
financial background, incomes and expenses, particularly 
the inner structural distribution of the above, for students 
participating in the EUROSTUDENT VII Research. The struc-
ture of incomes and expenses was examined according to 
three aspects: student’s formal status, accommodation 
form and intensity of working while studying.

Methodological considerations
The study of financial variables according to question-
naire-based research is a considerable challenge from a 
methodological aspect; therefore, proper attention should 
be paid to the restrictions to be taken into consideration 
in interpretation. The questionnaire-based, self-reporting 
method is not suitable in every case for providing a pre-
cise picture of incomes and expenses as it is a difficult task 
even for the responder to estimate incomes and expens-
es that occur unevenly on a monthly scale; the responder 
does not always record them regularly; consequently, they 
can be easily under- or overestimated. It is particularly true 
for students in higher education as their financial and in-
kind incomes are often mixed within their financial sources. 
They can be supported by their families, for example, in 
cash or monthly money transfer, or by providing accommo-
dation and meals, or by buying transportation season tick-
ets or paying the tuition fee. Scholarships to reward study 
performance and incomes from occasional jobs (whics are 
quite common among students) and even support from the 
family can be subjected to volatility, which does not make 
quantified answers easier.

The EUROSTUDENT VII Research asks about both stu-
dents’ incomes and expenses on an itemised basis, the 
sums of which were calculated during the data cleaning 
procedure. However, the income and expense categories 
listed in the questionnaire only include the regular income 
and expense items typical of the students, which means 
that income sources and expense items other than those, 
as well as occasional costs of a considerable amount, are 
not parts of the summary. In addition, on the incomes 
and expenses page, financial questions ask not only about 
money but the in-kind items as well. Therefore, as it would 
be misleading to interpret the items including income and 
expense amounts as transactions involving money trans-
fers as a whole, the following chapter will instead focus 
on their inner structure and the deviations among certain 
student groups.

The structure of students’ 
incomes
The structure of students’ incomes will be studied in relation 
to the formal status, accommodation form, the level of paid 
jobs while studying, and certain combinations thereof. In the 
study of students’ incomes, the proportion of each income 
source is compared to the total income. When the structure 
of the income is examined, four main income sources are dis-
tinguished:

1. Support from the family, which includes not only di-
rect payments in money (in cash or by bank transfer) 
or bills indirectly paid for the students (rent, overhead 
costs, tuition fee, telephone, internet or other sub-
scriptions) but in-kind support such as free accom-
modation, meals, clothes, use of telephone or car 
and other similar items as well. The research asked 
students to estimate in-kind support reasonably, i.e. 
responders should not have considered the costs that 
would have existed independent of them (e.g. rent), 
but they should have included the part of certain con-
sumption costs that have fallen on them (e.g. over-
head costs).

2. Own income, including the monthly income from paid 
job at the time of giving responses and the monthly 
average amount of savings from former work-related 
incomes projected for the concerned semester.

3. Study support from the state, including the different 
Hungarian scholarship types (study scholarship, Hungar-
ian National Higher Education Scholarship, other profes-
sional, scientific or public scholarships, social scholar-
ships, government scholarships), and student loans.

4. Other sources include both state (e.g. child benefit, 
pension, unemployment benefit, support for orphans) 
and private (e.g. alimony, private scholarship, income 
from capital, occasional incomes from sales, gifts, loan) 
sources, and study support not from state sources.

When students’ incomes are compared by formal status, 
they show significant structural differences among the 
income sources of students in day-time and part-time 
(evening, correspondence or distance learning training) 
training. Whereas among students’ incomes in day-time 
training the level of support from the family exceeds 50%, 
with students in part-time training, it does not reach 20%. 
Contrary to this, the proportion of own income accounts 



79

8. Structure of students’ incomes and expenses 

for nearly three-quarters of incomes in the latter group, 
whereas among students in day-time training it is only 23%. 
A similarly significant difference can be observed in favour 
of students in day-time training in the share of state study 
scholarships, which provide almost one-fifth of their total 
income compared to 2% among those in part-time training. 
The proportion of other sources among students in day-
time training slightly exceeds that among those in part-
time training (Figure 8.1).

When the distribution of students’ income sources is 
studied against the accommodation form, it can be seen 
that the level of support from the family is highest among 
the incomes of those living with their parents (49%), where-

as among those living in a dormitory or independently, it 
is somewhat lower; however, it exceeds 40% everywhere. 
Regarding the proportion of own incomes, the difference 
is more significant: whereas the proportion of work-relat-
ed incomes is 43% among those living independently, it is 
one-third in those living with their parents, and barely 20% 
regarding students living in a dormitory. Nevertheless, con-
sidering the proportion of state study support, those living 
in a dormitory receive the highest levels  (27%), whereas 
among students living independently or with their parents, 
the support from this source is barely above 10%. Regarding 
other sources, there are no significant differences among 
the groups (Figure 8.2).
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Figure 8.1: Distribution of income sources among students’ incomes by formal status
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Regarding the weekly number of hours spent on paid jobs 
while studying, among the sources available to students, the 
proportion of support from the family accounts for more than 
60% among those not spending any hours on paid jobs on 
average in the concerned semester; whereas, it is barely 20% 
among students working more than 20 hours weekly. The sit-
uation is reversed regarding the proportion of own incomes. 
Whereas among those working more than 20 hours weekly, 
work-related income accounts for nearly three-quarters, it is 
only 5% in non-working students. (This is possible as work-re-
lated income earned earlier but used in the concerned se-

mester also belong to this income type.) Among those in the 
group of students working 1-20 hours weekly, both support 
from the family and own incomes account for approximately 
40-40% of all sources. The share of state study scholarships 
and additional other sources is highest in the incomes of 
non-working students (24% and 7%, respectively), whereas 
it is the lowest among those working more than 20 hours 
on average weekly (5% and 3%, respectively) (Figure 8.3). Of 
course, this difference can also be explained by the fact that 
the use of some of these resources precludes paid work dur-
ing studies, either for practical or regulatory reasons.
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Figure 8.3: Distribution of income sources among students’ incomes by the weekly number of hours spent on paid job while studying
Source: EUROSTUDENT VII Hungary, 2019

When students’ formal status and accommodation form 
are examined together, it can be observed that in all groups 
of students in day-time training, independent of accom-
modation, support from the family is the most important, 
approaching or slightly exceeding 50%. Among students in 
day-time training, the share of own income is the lowest 
among those living in a dormitory (18%); however, the pro-
portion of state study scholarship is also highest among 
them (28%) – in part, this is obviously caused by the 
fact that dormitory or housing support are, in principle, 
 available for these students. Contrary to the above, in all 
groups of part-time students, own incomes from paid jobs 
are the most important form of income sources. Work-re-
lated incomes mean the highest proportion (76%) among 
those in part-time training living independently, whereas 
it has the lowest proportion among part-time students in 
the group of a relatively low number of students living in a 
dormitory. The level of support from the family is also the 
highest among part-time students living with their parents, 
but it is only 24%. (The amount of this may, of course, be 
close to the family support received by full-time students, 

but due to the higher earnings of part-time students, the 
proportion will be lower within their total incomes.) Sim-
ilarly to students in day-time training, the proportion of 
study support among incomes is also relatively high among 
part-time students (19%) (Figure 8.4).

In students attending day-time training, when accommo-
dation forms and paid jobs while studying are examined, 
it can be observed that within income sources, the pro-
portion of support from the family is highest among stu-
dents not having paid jobs, living with their parents or in-
dependently (68%). The lowest proportion of support from 
the family (21%) can be observed in the income structure 
of those working at least 20 hours weekly, living in a dormi-
tory. Nevertheless, the proportion of own incomes exceeds 
60% within the total income among those working at least 
20 hours weekly and live independently or with their par-
ents. Regarding the income sources, the proportion of state 
support is highest (32%) in the incomes of those living in a 
dormitory and not working, whereas it is the lowest among 
those (barely 7%) living with their parents and working 
more than 20 hours weekly on average (Figure 8.5).



81

8. Structure of students’ incomes and expenses 

24.2%

18.9%

18.4%

54.9%

47.7%

53.3%

71.8%

58.8%

75.6%

24.5%

18.5%

25.0%

1.5%

18.6%

1.7%

14.9%

27.7%

16.9%

2.6%

3.7%

4.3%

5.7%

6.1%

4.8%

Live with parents (N = 395)

Live in a dormitory (N = 51)

Live independently (N = 1,261)

Live with parents (N = 1,683)

Live in a dormitory (N = 1,603)

Live independently (N = 2,138)

Part-time students 
(N = 1,707)

Day-time students
(N = 5,424)

Proportion of support from family

Proportion of income from paid job

Proportion of state study support (e.g. scholarship)

Proportion of other sources

Figure 8.4: Distribution of income sources among students’ incomes, by formal status and form of accommodation 
Source: EUROSTUDENT VII Hungary, 2019

68.0%

44.7%

28.3%

55.7%

38.5%

21.0%

67.6%

45.1%

26.9%

5.2%

40.5%

61.7%

6.0%

34.1%

57.0%

4.6%

38.4%

60.1%

19.2%

11.0%

7.1%

32.0%

21.5%

16.8%

22.0%

12.7%

9.4%

7.6%

3.8%

3.0%

6.2%

5.9%

5.2%

5.8%

3.9%

3.6%

0h
(N = 910)

1-20h
(N = 541)

>20h
(N = 232)

0h
 (N = 1,032)

1-20h
 (N = 411)

>20h
(N = 160)

0h
 (N = 1,134)

1-20h
(N = 571)

>20h
(N = 432)

Live
independently 
(N = 2,138)

Live 
in a dormitory 
(N = 1,603)

Live 
with parents 
(N = 1,683)

Proportion of support from family

Proportion of income from paid job

Proportion of state study support (e.g. scholarship)

Proportion of other sources

Figure 8.5: Distribution of income sources among students’ incomes, by form of accommodation and the weekly number of hours spent 
on paid job while studying, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019



82

8. Structure of students’ incomes and expenses 

The structure of students’ expenses
Similarly to the analysis of income sources, the structure of 
students’ expenses is also examined by the formal status, 
accommodation form, intensity of paid jobs while study-
ing and their combinations. It should be highlighted that, 
similarly to income support from the family, support not 
directly paid by students but provided by others for them 
should be also considered in the examination of expenses. 
The proportion of each expense item is analysed for the 
different student groups, compared to their total expense. 
In the structural analysis of the expense side, six main ex-
pense items are identified:

1. Living costs, including rent, overhead costs, repayment 
of housing loans (in the case of students sharing a 
household with others, the part of such costs covering 
the respondents’ own consumption);

2. Costs of meals,  including the estimated costs of meals 
regularly received from home;

3. Costs of transportation and communication such as 
tickets, season tickets, fuel, vehicle insurance, tele-
phone, internet etc.;

4. Study-related costs, including tuition fees, exam fees, 
administrative costs as a monthly breakdown, and ex-
penses connected to books, photocopying, private les-
sons and bridging courses, field practice, library fees 
and sports activities within the compulsory PE lessons;

5. Other regular living costs, including the average month-
ly costs of clothes, toiletries, household cleaners, to-
bacco, non-health insurance, pets, as well as childcare 
costs, alimony, regular repayment of obligations, debts 
and loans (except for housing loan), health expenses 
(regularly taken medicines, treatments, health insur-
ance);

6. Expenses of leisure and entertainment activities.

When expenses are examined by formal status, it can be 
observed that among part-time students living costs (26%), 
and with day-time students, meal costs (28%) are the high-
est proportion. Students’ living costs in day-time training 

account for 23%, and meal costs of part-time students are 
20%. There are no significant differences in the proportions 
of transportation and communication, as well as study-re-
lated costs by the formal status among students in day-time 
and part-time training. Nevertheless, other regular living 
costs are higher among part-time students, whereas enter-
tainment and leisure-time activity-related costs represent 
a higher proportion among students in day-time training  
(Figure 8.6).

Considering each expense item by the accommodation 
form, it can be observed that accommodation-related ex-
penses account for the highest proportion in those living 
independently as these costs are almost one-third of the 
total cost among them contrary to those living in a dormi-
tory or with their parents, among whom accommodation 
accounts for less than one-fifth of the total cost. Meal costs 
are the most significant item among those living in a dor-
mitory (32%). The proportion of transportation costs and 
communication is lower among those living independent-
ly, whereas the proportion of study-related costs is higher 
among those living with their parents than in other accom-
modation forms. The proportions of other living costs do 
not significantly differ from one another by accommoda-
tion forms; however, the proportion of expenses on enter-
tainment and leisure-time activities is higher among those 
living in a dormitory or with their parents than in those liv-
ing independently (Figure 8.7).

When correlations between the weekly number of hours 
spent on paid jobs while studying and the structure of ex-
penses are studied, no high differences among the exam-
ined student groups can be observed by expense items. The 
proportion of accommodation costs is somewhat higher 
among those working more than 20 hours weekly, however, 
their meal costs are lower than among those not working 
or working less. Among students working more than 20 
hours weekly, the proportion of other regular expenses is 
higher than among those working less, however, the pro-
portion of expenses on entertainment and leisure-time ac-
tivities is somewhat lower than among those working less 
(Figure 8.8).
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When the distribution of expense items is examined by for-
mal status and accommodation form together, it shows that 
accommodation costs mean the highest expense item pro-
portion (33%) among students in day-time training, living 
independently, whereas they are the lowest (17%) among 
those in the same formal status, living with their parents. The 
proportion of meal costs is the highest among those in day-
time training, living in a dormitory, where the above item ac-
counts for almost one-third of the total cost, whereas it is the 
lowest among students in part-time training, living with their 
parents, where the above proportion does not reach one-fifth 
of total expenses. The proportion of expenses spent on trans-
portation and communication is the lowest among students 
in day-time training, living with their parents (10%), whereas 

it is the highest in part-time students, living with their parents 
(19%). The proportion of study-related costs is the highest in 
the latter student group, whereas it is the lowest in students 
in day-time training, living in a dormitory. Relatively signifi-
cant differences can be observed in the expenses spent on 
other regular living costs, as well as entertainment and lei-
sure-time activities of the different student groups. While stu-
dents in part-time training, living in a dormitory spend 20% 
of their expenses on other regular living cost items, it is only 
11% among those in day-time training, living independently. 
Expenses spent on entertainment and leisure-time activities 
are only 6% of costs among part-time students, living inde-
pendently, whereas it is 13% among those in day-time train-
ing, living with their parents (Figure 8.9).
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Figure 8.9: Distribution of students’ expenses, by formal status and form of accommodation 
Source: EUROSTUDENT VII Hungary, 2019

In the case of students in day-time training, when the ac-
commodation form and having paid jobs while studying are 
examined together, the structure of expenses shows that ac-
commodation costs are the highest among students who live 
independently but do not have a paid job (34%). The propor-
tion of meal costs within expenses – independently of having 
paid jobs while studying – is the highest among those living 
in a dormitory (32–33%), whereas it is the lowest among 
those living independently, and working more than 20 hours 
weekly. Transportation and communications costs account 
for the highest proportion among those living in a dormitory 
and with their parents, not having a paid job while studying 
(15%), whereas the proportion of the above item is nearly 

10% among those living independently, not having a paid job. 
Students living with their parents, not having a paid job, spent 
the most on expenses related to their studies (16%), where-
as the above proportion is the lowest among those working 
more than 20 hours weekly, living in a dormitory (9%). The 
proportion of other regular living costs varies between 10% in 
students living independently, not having a paid job and 16% 
among those living with their parents, working more than 
20 hours weekly. Students living independently, not having a 
paid job spend the lowest proportion on entertainment and 
leisure-time activities (8%), whereas the proportion is highest 
in those living with their parents, working maximum 20 hours 
weekly on average (14%) (Figure 8.10).
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Figure 8.10: Distribution of students’ expenses, by form of accommodation and the weekly number of hours spent on paid job while 
studying, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019

Financial sources among students in different social 
situations
The following section examines the differences among 
the students in day-time training, belonging to the dif-
ferent social clusters regarding their access to various 
income sources.

Considering support from the family, it clearly shows that 
those in a higher social status receive cash or bank transfer 
from their family to a significantly higher level. While 42% of 
those in a below-average situation receive support from their 
families in this form, it is nearly three-quarters among those 
in an above-average situation (72%). The proportion of those 
in a below-average social situation whose family pays their 
bills for them is somewhat below one-fifth (20%), whereas 
this proportion is almost one-third (32%) for those in a better 
situation. Regarding in-kind contributions, the difference is 
smaller; however, those in an above-average situation also 
receive in-kind support to a higher level (Figure 8.11).

Those in an above-average social situation receive study 
scholarships in the highest proportion, which is somewhat 

more than half of them (51%). They are followed by those 
in a below-average situation with 42%, whereas those in 
an average situation receive study scholarships in the low-
est proportion (37%). This pattern can be observed in two 
other categories of professional scholarships, affecting fewer 
students (in the case of other professional, scientific, public 
scholarships or scholarships determined by the regulations 
of the higher education institution). One-third of those in a 
below-average situation and slightly more than 18% of those 
in an average or above-average situation received social 
scholarships. Government scholarships were granted to 13% 
of those in an average and below-average situation and 7% 
of those in an above-average situation. A lower proportion 
of those in an above-average situation used student loans: 
while 14% of those in a below-average situation and 11% 
of students in an average situation took a student loan, the 
above proportion was only 4% among those in an above- 
average situation (Figure 8.12).
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Figure 8.11: Proportion of those regularly receiving financial support from their family by social cluster, students in day-time 
training (N = 5,447)

Source: EUROSTUDENT VII Hungary, 2019
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Figure 8.12: Proportion of those receiving financial support from the state by social cluster, students in day-time training (N = 5,395)
Source: EUROSTUDENT VII Hungary, 2019

It is less typical of those in a better situation to finance 
their costs from their previously earned work-related in-
comes. While 43% of those in a below-average situation 
rely on their former work-related incomes, among those 
in an average situation, the proportion is 37%, whereas, 
among those in an above-average situation, only 27% can 

be characterized accordingly. Those in an above-average 
situation rely on their former savings in the lowest pro-
portion. In addition to the above, the proportion of those 
reporting that they do not use their savings to cover their 
living and study costs was also highest (63%) in this group 
(Figure 8.13).
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Figure 8.13: Proportion of those covering their living or study costs from their former savings by social cluster, students in day-time 
training (N = 5,372)

Source: EUROSTUDENT VII Hungary, 2019

Those in a higher social status are usually more satis-
fied with the amount of available scholarships and finan-
cial study support. For example, while 23% of those in 
a below-average situation are satisfied with the amount 
of support, the proportion is 40% among those in an 
above-average situation. Regarding accessibility, near-
ly two-thirds of those in an above-average situation 

(66%) are satisfied; however, the level of satisfaction is 
less typical in those in a below-average or average sit-
uation; although, more than half of them are satisfied 
(57% and 58%, respectively). A similar trend can be ob-
served in scholarship applications; additionally, those in 
an above-average situation are more satisfied with the 
transparency or the evaluation aspects (Figure 8.14).
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Figure 8.14: Proportion of those being satisfied with student scholarships and financial study supports by social cluster, students in 
day-time training (N = 3,281)

Source: EUROSTUDENT VII Hungary, 2019
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1 Shifting of Gears in Higher Education: Mid-Term Policy Strategy 2016. 2.2.3. Objective. Budapest: Ministry of Human Capacities, 2015. p. 40
2 Shifting of Gears in Higher Education: Mid-Term Policy Strategy 2016. Action Plan 2016-2020. Budapest: Ministry of Innovation and Techno-
logy. p. 27
3 ANNEX I: Bologna Follow Up Group Work Plan 2021-2024. (Last modification: 20 April 2021)
https://ehea.info/Upload/BFUG_PT_AD_76_5_Draft_Work_Plan_and_TORs_Annex_I.pdf Downloaded: 4 May 2020

Based on the political education documents, gaining study-re-
lated experience abroad is a priority within the strategic 
planning of Hungarian higher education. One of the main 
objectives identified in the document titled Shifting of Gears 
in Higher Education: Mid-Term Policy Strategy 2016 [Fokozat-
váltás a felsőoktatásban – középtávú szakpolitikai stratégia 
2016] is to increase the number of students, teachers and re-
searchers participating in international mobility. As stated by 
the Strategy: “A prerequisite for the competitiveness of high-
er education institutions is to join the international student, 
instructor, professional and research networks”.1 In order to 
achieve this, the Strategy Action Plan phrased several specific 
measures that may reduce administrative obstacles and ex-
tension of mobility opportunities.2 Furthermore, the work 
programme 2021-2024 under preparation of the Bologna 
Follow-up Group (BFUG, an operative body of the Europe-
an Higher Education Area between executive and ministerial 
meetings) specifies a task for two thematic working groups of 
the BFUG, that is, to promote accessibility to mobility. Thus, 
a considerable focus will also remain on this objective within 
the development of the European higher education systems 
in the next period.3 The following sections review the features 
of the international mobility of (full-time) students studying 
in Hungarian higher education institutions as mirrored by the 
EUROSTUDENT VII data.

Nearly one-tenth of students in day-time training (9%) 
have already gained study-related experience abroad during 
their present or any former higher education programme 
in Hungary within either professional internship or a study 
mobility programme in the framework of a scholarship. The 
proportion of those having study experience abroad is some-
what lower in institutions mainly offering study programmes 
in engineering science, whereas it is more than twice of this 
among students in day-time training at higher education 
institutions mainly offering study programmes in arts. The 
proportion of those who had not yet participated in similar 
programmes but were already organising travel in the near 
future at the time of giving their responses was 11% in the 
latter group, 8% in institutions mainly offering study pro-
grammes in economic sciences, and 7% in church institutions 
offering religious study programmes, which data exceeded 
the average of all students by five, two and one percentage 
point, respectively. An additional one-third of students in full-
time training generally plan to participate in studies abroad to 
gain experience while still in their present study programme; 
the lowest proportion of these are in institutions mainly offer-
ing study programmes in teacher training or specialist study 

programmes (25%); however, those attending these institu-
tions are also the students who do not plan studies abroad at 
all in the highest proportion, which means six-tenths of them, 
contrary to the typical proportion of about 50% among other 
students (Figure 9.1).

Not independently of the high ratio of working students 
among them, the proportion of students having already partici-
pated and planning or organising travel is usually lower among 
students in part-time training; the proportion of those not at all 
planning travel is 82%. Whereas, it is even higher in institutions 
mainly offering study programmes in engineering science and 
institutions mainly offering study programmes in teacher train-
ing or specialist study programmes (85% and 86%, respectively). 
Nevertheless, it is considerably lower, less than three-quarters 
among part-time students in institutions mainly offering study 
programmes in arts or in religious science. Among the latter stu-
dents, almost every fifth responder has already spent tempo-
rary study periods abroad, although generalisations should be 
made with some care due to the low case number. Travel abroad 
for study purposes within their part-time training is planned or 
organised in the highest proportion by students in institutions 
mainly offering study programmes in economic sciences, classi-
cal university study programmes and again mainly offering study 
programmes in arts (Figure 9.2).

The most frequent forms of gaining study-related experience 
include spending temporary study periods in a study mobility 
programme within the framework of a scholarship and profes-
sional internship completed as a part of the study programme (in 
a compulsory or voluntary form). Regarding this, 4% of students in 
day-time training have already participated in such programmes; 
however, their proportion was significantly above average in 
the institutions mainly offering bachelor degree programmes in 
teacher training or having a specialist training profile, and in in-
stitutions mainly offering study programmes in economic science 
(5–5%); the proportion was also outstandingly high in institutions 
mainly offering study programmes in arts (14%). In their present 
or former higher education study programme in Hungary, 3% 
of those studying in full-time training took part in professional 
internship abroad, which proportion was somewhat higher, be-
tween 4 and 5% in institutions offering study programmes in 
teacher training or specialist study programmes, in institutions 
offering study programmes in arts, and in church-maintained in-
stitutions mainly offering study programmes in religious science 
(Figure 9.3). This is related with the characteristics of the study 
programmes, i.e., not all study programmes include a compulso-
ry internship and internship programmes in a foreign country are 
not available for all study programmes.

https://ehea.info/Upload/BFUG_PT_AD_76_5_Draft_Work_Plan_and_TORs_Annex_I.pdf
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Figure 9.1: Distribution of students according to their former study experience abroad or their plans to have such experience,  
by institutional cluster, students in day-time training (N = 5,599)

Source: EUROSTUDENT VII Hungary, 2019
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Figure 9.2: Distribution of students according to their former study experience abroad or their plans to have such experience, by 
institutional cluster, students in part-time training (N = 1,829)

Source: EUROSTUDENT VII Hungary, 2019
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Figure 9.3: Proportion of those participating in former professional practice abroad (N = 5,614) or study mobility (N = 5,589) among 
students, by institutional cluster, students in day-time training

Source: EUROSTUDENT VII Hungary, 2019

Most students are held back from participating in the mobility 
by the financial burden of travelling abroad, or their concerns 
about them, which was mentioned by more than every second 
student (56%); their proportion was somewhat higher among 
the students in part-time training than in day-time training. 
A nearly similar proportion of students in correspondence, 
evening or distance learning training was prevented from trav-
elling abroad to study by their separation from their own fami-
ly or children (57%), and more than six-tenths (64%) were held 
back by the potential loss of their paid job; among all students, 
these points were mentioned by only 41% and 32%, respec-

tively. Possible separation from parents or friends was also a 
factor holding back a considerable number,  more than four-
tenths of students, from gaining experience abroad. While in-
sufficient skills in foreign language meant a rather or very seri-
ous obstacle to mobility among part-time students, problems 
with recognition of study results achieved or subjects studied 
abroad, or problems with the integration of enrolment abroad 
in the timeframe of the present study programme, as well as 
the lack of information was a rather or very serious problem 
for students in day-time training, in a proportion only a few 
percentage points higher than the average (Figure 9.4).
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Figure 9.4: Main obstacles to study mobility by formal status (N = 7,189 – 7,402)
Source: EUROSTUDENT VII Hungary, 2019
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Only one-fourth of students said they did not feel motivated 
to study abroad (24%), with their proportions not significant-
ly different among those in day-time and part-time training. 
A similar proportion of students found related administrative 
tasks too difficult (27%) or experienced a lack of help from their 
institution (24%); a somewhat higher proportion of day-time 
students complained regarding this. Somewhat more than 
every-fifth student was dissatisfied with the limited admittance 

to mobility programmes, which was slightly more characteris-
tic of students in part-time training. The lowest proportion of 
students identified the culture or specific requirements of the 
host country, the lack of support by the host institution and 
their health as the reason for not participating in the mobility 
programme or experiencing difficulties in it; regarding these 
aspects, there were no significant differences among the stu-
dents by formal status in every case (Figure 9.5).
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Figure 9.5: Additional obstacles to study mobility by formal status (N = 7,189 – 7,402)
Source: EUROSTUDENT VII Hungary, 2019

Those having already participated in a mobility programme, 
and those only planning, organising or possibly not at all 
planning gave different statements on the listed difficulties 
hindering them from mobility. Among the obstacles men-
tioned by the most students, financial burdens related to 
travel meant a big obstacle for 44%; however, the above 
obstacle was mentioned in a somewhat higher proportion 
(48%) among those already organising travel, whereas those 
only preparing for it in general or not all mentioned it as an 
obstacle in 57%. The structure of the study programme or the 
limited timeframe made preparations more difficult for 27% 
of students taking specific organisational actions; however, 
these factors hindered the decision on travelling abroad in a 
proportion of 33% among students having already travelled 
abroad, in 38% of those generally planning travelling abroad, 
and in 40% among students who refused to travel abroad for 
study purposes. Nevertheless, the lack of information, the 
recognition of credits, the overly complex application pro-
cedure or insufficient help caused difficulties in a somewhat 
higher proportion to those having already completed pro-
fessional practice or spent temporary study periods abroad  

(38%, 37%, 33% and 31%, respectively) than to those only 
preparing for it or not all planning it (Figure 9.6).

Among those having already studied abroad, separation 
due to travelling abroad from their own family was a serious 
difficulty for 29%, whereas parents and friends were a big 
obstacle for 27%. The latter factor prevented almost a half 
of those refusing to travel abroad (47%) from participating 
in mobility; however,  among other students not yet having 
experience abroad, the proportion of students mentioning 
it reached or exceeded three-tenths. Insufficient skill in a 
foreign language was a problem for almost every fifth stu-
dent among those who were to travel; however, even among 
those generally planning travel, it was a problem for more 
than every fourth student, and in those refusing to travel, it 
hindered three out of ten students. Fear of the loss of a paid 
job, problems with the use of results achieved abroad, or 
the lack of motivation made decision-making more difficult 
for about every seventh student having study experience 
abroad; these obstacles were mentioned in a significantly 
higher proportion among those refusing to study abroad 
(Figure 9.7).

* The difference by formal status is not significant.
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Source: EUROSTUDENT VII Hungary, 2019
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Figure 9.7: Additional obstacles to study mobility by former study experience abroad or plans to have such experience, students  
in day-time training (N = 5,464 – 5,564)
Source: EUROSTUDENT VII Hungary, 2019

More than six-tenths of those having already gained study-relat-
ed experience abroad thought that they could meet the require-
ments of their study programme within the timeframe specified 
by the training and output requirements. Nevertheless, 15% of 

them were already delayed when giving their responses, and 
an additional one-tenth of them considered delay probable. 
Those being sure about finishing their studies in time were in 
the highest proportion, i.e. almost two-thirds among students 
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having already made specific preparations for spending tem-
porary study periods abroad, and the proportion of those not 
planning to finish studies within the timeframe specified by the 
training and output requirements was also the highest in this 
group; which may be due to the time requirements of partici-
pating in the mobility programme. Those considering a delay in 
meeting study requirements and those being uncertain about 

this were in the highest proportions among those generally 
thinking about travelling abroad (12% and 13%, respectively). 
At the same time, the highest proportion of students, every fifth 
who were already delayed compared to the training and output 
requirements, were among those not at all planning to travel 
abroad for study purposes; possibly this was another reason for 
giving up gaining experience abroad (Figure 9.8).
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Figure 9.8: Distribution of students according to their expectation whether they can finish their study programme within the timeframe 
specified by the training and output requirements, by former study experience abroad or plans to have such experience, students in  

day-time training (N = 4,630)
Source: EUROSTUDENT VII Hungary, 2019

Among full-time students in bachelor’s degree programmes, 
short-cycle degree programmes or long national degree 
programmes, those were planning further studies in the 
highest proportion who were already preparing for travel-
ling abroad for study purposes at the time of giving their 
responses totalling 70%; within this, 56% planned to enrol 
in another higher education study programme directly af-
ter graduation. Even those generally considering possible 

study experience abroad were intending additional higher 
education studies in a proportion exceeding six-tenths (and 
almost every second student planned so directly after grad-
uation). Those not planning further studies had the highest 
proportion, nearly one-fifth, among those refusing to spend 
temporary study periods abroad, and the proportion, near-
ly one-third, of those being uncertain about further studies 
was also the highest among them (Figure 9.9). 
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(N = 4,863)
Source: EUROSTUDENT VII Hungary, 2019

Social differences in international study mobility
There are significant differences in international study mo-
bility among those in day-time and non-day-time training: 
those studying in full-time training plan to travel in a higher 
proportion. By also comparing students with their parents’ 
school attainment, it can be seen that a higher proportion 
of students whose parents have higher education school 
attainment participated or are planning to participate in 
mobility programmes compared to those whose parents 
have maximum a secondary education school attainment; 
this applies both among those in day-time and part-time 
training. It can be generally stated that although students 
in day-time training have characteristics being fundamen-
tally different from those of students in part-time training, 
parents’ school attainment is decisive in students’ attitude 
to mobility abroad in both groups (Figure 9.10).

The following sections examine students in day-time train-
ing based on their financial and social background,  grouping 
them by the formerly specified social clusters. Study mobility 
and the attitude to that are similar in all the three examined 
groups: somewhat more than a half of students in full-time 
training have not studied abroad and have no plans to do so ei-
ther. Nearly one-third of them have not studied abroad but gen-
erally plan to travel abroad for study purposes. Approximately 
every twentieth student has not yet studied abroad but is al-
ready organising travel abroad, and about one-tenth of them 
have already participated in a study mobility programme, field 
trip or professional practice. At the same time, the proportion 
of students already organising or still planning to travel abroad 
for study purposes is, to a small extent,  statistically significantly 
higher among students in the best situation (Figure 9.11).
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Figure 9.10: Study mobility experience and plans, by formal status and parents’ school attainment (N = 7,349)
Source: EUROSTUDENT VII Hungary, 2019
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Figure 9.11: Study mobility experience and plans by social cluster, students in day-time training (N = 5,412)
Source: EUROSTUDENT VII Hungary, 2019

Among students in day-time training, having already 
studied abroad during their present or any former high-
er education study programme in Hungary, those in the 
most favourable financial situation received financial 
support from their family, parents or partner in a sig-

nificantly higher proportion. While barely more than 
one-third (37%) of those in a below-average situation 
received support from their family, 64% in those in an 
average and 69% among students in an above-average 
situation (Figure 9.12).
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Figure 9.12: Proportion of students receiving financial 
support from family, parents or partner to cover the costs 

of (temporary) studies abroad, by social cluster, students in 
day-time training having study experience abroad (N = 216)

Source: EUROSTUDENT VII Hungary, 2019

Among students in day-time training already having study 
experience abroad, the lack of information from their insti-
tution was a more significant obstacle among those in the 
most unfavourable situation, whereas travelling abroad 
meant an additional financial burden for them in a signi-
ficantly higher proportion. A similar difference can be ob-
served in whether their institution can offer sufficient avail-
ability of or proper accessibility to mobility programmes. 
Separation from friends, parents is an obstacle to travelling 
abroad for study purposes among those in an above-aver-
age situation in the highest proportion (35%) (Figure 9.13).

Among those who have not yet participated in studies 
abroad, those in an above-average situation prepare for mo-
bility in a more favourable situation from many aspects. The 
better the situation of the examined group is, the less typical 
it is that students feel insufficient skills in a foreign language 
as an obstacle, as well as fewer students think that the infor-
mation provided by their institution is insufficient. The most 
expressed difference among the groups can be observed re-
garding additional financial burden: while lack of money is 
also a serious obstacle in international mobility for 88% of 
those in a below-average situation, this is only 42% among 
those in an above-average situation. In addition, similar de-
viations can be observed among the groups regarding the 
loss of paid job, health problems, too complicated applica-
tion procedure and the lack of personal assistance from the 
institution (Figure 9.14).
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Figure 9.13: Proportion of students rather or very seriously hindered by certain factors in studying abroad, by social cluster, 
students in day-time training having study experience abroad (N = 443)

Source: EUROSTUDENT VII Hungary, 2019
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Figure 9.14: Proportion of students rather or very seriously hindered by certain factors in studying abroad, by social cluster, 
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The success of students’ educational career depends on 
several personal, institutional and such factors beyond the 
higher education system, with some of these being the fo-
cus in the previous chapters. Nevertheless, the differences 
among the endpoints of possible study programme out-
comes from the aspect of success can be identified both 
from the viewpoint of the student and the institution.

Closing and leaving the study programme without obtain-
ing a degree or continuing studies in higher education can be 
considered a definite failure. The invested time and  resources 
are a loss to both the student, the university or college, and 
disadvantages students entering the labour market. Further-
more, it may involve the obligation to repay the provided 
state support for the finished semesters supported by a state 
scholarship as set forth by the law. This is undesirable even if 
the student leaving the study programme will be able to use 
the knowledge acquired in the completed courses, and the 
credits obtained theoretically remain recognizable for some 
time in another study programme if the students should de-
cide on returning to higher education.

Contrary to this, the successful fulfilment of the pro-
gramme study requirements within the timeframe set forth 
by the law and obtaining a degree should be considered a 
definite study success. Also, planning further higher educa-
tion studies is a sign of success, as it shows that students’ 
former success is a motivation for achieving further results, 
and that their motivation and commitment related to high-

er education has been strengthened by their study experi-
ence. It illustrates that students are open to acquire addi-
tional knowledge through investing further time and energy, 
even to cover other special fields, or to obtain a higher level 
quali fication allowing better positions in the labour market.

The following chapter summarizes students’ expectations 
related to closing their study programme and their plans for 
further education. Concerning this, some relevant study 
background characteristics will also be examined.

When completing the questionnaire, some students did 
not plan to even finish their current study programmes as 8% 
of responders indicated that they were seriously thinking of 
completely abandoning their higher education  studies. The 
proportion of those seriously considering the interruption 
of their studies was the lowest in relatively small institu-
tions mainly offering bachelor degree programmes in teach-
er training and relatively small specialist institutions (5%). 
In contrast, it was the highest among those in institutions 
mainly offering study programmes in arts (10%). Although 
considering the formal status, there are no significant dif-
ferences in their plans to finish their studies without a de-
gree, in the latter institution type there is a considerable dif-
ference between the responses of day-time and part-time 
students: while among the day-time students in institutions 
mainly offering study programmes in arts their propor-
tion is only 9%, among those in part-time training it is 22%  
(Figure 10.1).

8.3% 8.9% 9.0% 7.5%
4.6%

10.4%
5.9%

0%

5%

10%

15%

20%

25%

All students Day-time training Correspondence, evening or distance learning training

All institutions Institutions
offering classical 

university 
study 

programmes

Institutions 
mainly offering 

study 
programmes 

in engineering 
science

Institutions 
mainly offering

study 
programmes 
in economic 

sciences

Relatively small
institutions

mainly offering
study programmes
in teacher training
or special training

programmes

Institutions
mainly

offering
study 

programmes 
in arts

Church 
institutions offering 

religious, and 
occasionally secular 
or teacher training
study programmes

Figure 10.1: Proportion of students seriously thinking of completely abandoning their higher education studies, by formal status and 
institutional cluster (N = 7,453)

Source: EUROSTUDENT VII Hungary, 2019
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Among the students with Hungarian citizenship or attending a 
study programme in Hungarian, intending to finish their studies, 
61% supposed that they could finish their study programmes 
within the timeframe as stated by the training and output require-
ments.1 Nevertheless, there are significant differences among 
those assuming that they can finish their studies within the study 
programme timeframe by the institution type. While 79% of those 
in institutions mainly offering study programmes in arts think that 
they will finish their studies according to the timeframe of the study 
programme specified by the training and output requirements, this 

proportion is only slightly more than half of those in institutions 
mainly offering study programmes in engineering science. Among 
students in part-time training, the proportion of those assuming 
that they will finish within the timeframe specified by the training 
and output requirements is six percentage points higher. Among 
responders of church institutions offering religious, occasionally 
secular and teacher training study programmes, however, there is 
a reverse situation. While more than 80% of students in day-time 
training assume that they will finish their studies in time, among 
part-time students the figure does not reach 50% (Figure 10.2).
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Figure 10.2: Proportion of students expecting to finish their study programme within the required training timeframe, by formal status 
and institutional cluster (only Hungarian students planning to finish their study programme, N = 6,351)

Source: EUROSTUDENT VII Hungary, 20191

1 The question in the survey did not specify whether passive semesters should be counted in the timeframe of the study programme.  Although 
passive semesters are not included in the timeframe according to the official training requirements, in the strict sense this is also a delay: even 
though the number of active semesters completed until graduation meets the training requirements, the student lags behind and does not 
performs like those who were active in every semesters since their enrollment. For this reason, many also consider the loss of time due to 
passivation to be a delay. Thus, we do not differentiate between delay for academic reasons (due to failed exams, courses taken, etc.) and delay 
because of a passive semester for either academic or other personal reasons. 

Expectations on finishing the study programme in time also 
correlate to the form of financing, in addition to the institution 
type and formal status. Six-tenths of students with Hungarian 
citizenship in day-time training are sure that they will finish their 
studies within the timeframe of the study programme. This is 
61% among those supported by a Hungarian state scholarship; 
however, it is only 53% among self-financed responders. In ad-
dition, the proportion of those already delaying their studies at 
the time of completing the questionnaire is also above the aver-
age (25%) among self-financed students. Among those receiving 
other scholarships, planning to finish their studies in the study 

programme timeframe in the highest proportion, an additional 
11% mentioned that although they could finish their studies in 
time, they did not plan to do so for some reason (Figure 10.3).

After finishing their studies, 61% of students in bachelor and 
short-cycle degree programmes are planning further studies: 48% 
within one year after finishing their studies, whereas an additional 
13% later. The highest proportion of those wishing to study further 
can be observed among the students of institutions mainly offer-
ing study programmes in arts: 52% already within one year after 
finishing their studies, whereas an additional 19% more than one 
year after finishing their studies. At the same time, the proportion 
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Figure 10.3: Distribution of students in day-time training according to their expectation whether they can finish their present study 
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Source: EUROSTUDENT VII Hungary, 2019
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Figure 10.4: Distribution of students according to their plans on further studies by institutional cluster, students in day-time bachelor or 
short-cycle degree programmes (N = 3,729)

Source: EUROSTUDENT VII Hungary, 2019

of those refusing to study further is very low; it does not reach 13% 
among the students in any institutional cluster (Figure 10.4).

Intentions on further studies are not independent of the form 
of student finance. While half of those supported by a Hungarian 
state scholarship plan to study further within one year of finish-
ing their studies, and an additional 13% plan to do so later, the 

proportion of those planning to study further within one year is 
only 39% among self-financed students; however, another 15% 
plan to continue their higher education studies later. It should 
be highlighted that the frequency of refusals to study further lat-
er is also higher than the average among self-financed students 
(16%) (Figure 10.5).
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Figure 10.5: Distribution of students according to their plans on further studies by the form of financing their study programme, students 
in day-time bachelor or short-cycle degree programmes (N = 3730)

Source: EUROSTUDENT VII Hungary, 2019

More than three-quarters of students in day-time train-
ing, studying in bachelor degree or short-cycle degree pro-
grammes, planning to study further answered that they would 
continue their studies primarily in an identical or similar field 
to the study programme they graduated from. Whereas 17% 
said that they primarily wished to acquire further knowledge 
in other study fields, 6% of the responders were still uncertain. 

Students in institutions mainly offering study programmes in 
arts plan to study further in fields that are identical or similar 
to their studies in the highest proportion. In contrast, in insti-
tutions mainly offering study programmes in teacher training 
or specialist study programmes, only 67% of responders plan 
to do so. The proportion of uncertain students is also high in 
the latter group (8%) (Figure 10.6).

76.5% 77.6% 80.6%
70.2% 67.2%

86.7%
72.7%

17.3% 16.8% 14.2%
20.9% 24.9%

10.0%
27.3%

6.2% 5.6% 5.2% 8.9% 7.9% 3.3%

0%

20%

40%

60%

80%

100%

Do not know yet in which field to study further

Would primarily study further in another field

Would primarily study further in the same or similar field

All institutions Institutions
offering classical 

university 
study 

programmes

Institutions 
mainly offering 

study 
programmes 

in engineering 
science

Institutions 
mainly offering

study 
programmes 
in economic 

sciences

Relatively small
institutions

mainly offering
study programmes
in teacher training
or special training

programmes

Institutions
mainly

offering
study 

programmes 
in arts

Church 
institutions offering 

religious, and 
occasionally secular 
or teacher training
study programmes

Figure 10.6: Distribution of students in day-time bachelor or short-cycle degree programme, planning to study further, according to the 
study field of the subsequent study programme, by institutional cluster (N = 2,273)

Source: EUROSTUDENT VII Hungary, 2019
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Regarding the plans on the country of further studies, 69% 
of responders studying in day-time training, bachelor degree 
or short-cycle degree programmes, planning to study further 
plan studies in Hungary, whereas 20% of them can imagine 
studying abroad. The highest proportion of those planning to 
study further abroad can be seen in the institutions mainly 
offering study programmes in economic sciences (27%) or 
arts (23%), whereas institutions mainly offering study pro-
grammes in engineering science, as well as relatively small 
institutions mainly offering bachelor degree programmes in 
teacher training and relatively small specialist institutions 
were below average among responders regarding their plans 

to study further abroad. When responders of church insti-
tutions offering religious, occasionally secular and teacher 
training study programmes were asked about further studies, 
practically all were considering studies in Hungary; whereas, 
students in institutions mainly offering teacher training or 
specialist study programmes, 83% were considering this op-
tion (Figure 10.7). When target countries of planned further 
studies in higher education are examined by the form of fi-
nancing, it can be observed that the proportion of those con-
sidering further studies abroad is the highest (26%) among 
students, planning to study further, and participating in their 
study programme in a self-financed form (Figure 10.8). 
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Figure 10.7: Proportion of those planning subsequent higher education studies in Hungary or abroad, among students in day-time 
bachelor or short-cycle degree programme, planning to study further, by institutional cluster (N = 2,268)

Source: EUROSTUDENT VII Hungary, 2019
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